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Program philosophy

A learning model emphasizing communication

Research over the past several decades has taught us much about the most effective
ways to learn, and teach, other languages. Perhaps the most important lesson we
have gained from this research is a confirmation of the importance of a learning
model that emphasizes communication. This precept guided the original design

of the Carousel of IDEAS program when it was developed more than 10 years ago.
The 4th edition of the program is unwavering in its commitment to this philosophy.
Carousel of IDEAS is based on an “acquisition-based” method that focuses on
authentic communication as well as accuracy. Students using the Carousel of
IDEAS program learn to communicate in social settings and develop academic

language proficiency, a critical ingredient for academic success.

Program features

A comprehensive, research-based, language development program

Carousel of IDEAS is a comprehensive language development program designed

for K-5 English learners at all stages of language proficiency: beginning, early
intermediate, intermediate, early advanced, and advanced. The program —
based on scientific research on how children best learn a new language — integrates
listening, speaking, reading, and writing with major content areas. The program
prepares students for success in mainstream, academic classes. Teachers love
Carousel of IDEAS because it is easy to use, effective, and comprehensive. Students
love the program because it is interactive, hands-on, and fun. And, parents love
Carousel, too because the program involves them and emphasizes fine literature,

phonics, and the development of literacy skills.

An expanded, standards-based program

This new 4th edition of Carousel addresses a wider range of state and district
English language proficiency (ELP) standards. It also places a much greater emphasis
on reading, writing, and assessment, as well as on academic language and cognitive
tasks. With this new edition of Carousel, it is easier than ever for district adminis-
trators to work with teachers to “pick and choose” the most appropriate lessons
and activities for their student context. The learning objectives for each lesson are

clearly labeled, and the program includes assessment forms that enable teachers to

" See pages 26-27 for scientific research that supports the Carousel program.



easily track student progress and ensure that they are meeting state and district
standards. The new edition of Carousel of IDEAS provides teachers with all
the tools they need, and then allows them to customize the lessons based
on student abilities, state and district standards, and time constraints.

At the same time, the program remains very user-friendly for both novice and

master teachers.

A flexible approach to teaching and learning
Carousel of IDEAS is organized into two sets. The eight levels, or units, in the

Carousel program are organized by language level rather than by grade level.

Set 1— for students at the beginning to early intermediate stages of language acquisition
Set 2— for students at the infermediate to advanced stages of language acquisition

Carousel can be used in a pull-out program, in an immersion class, or for general
English language development instruction. The variety of activities and teaching
strategies enables teachers to provide differentiated instruction and address a
wide range of learning styles and student abilities. Carousel integrates content
found in K-5 academic standards, and it can be used in a single-grade or

multi-grade class.

A dynamic teacher’s guide and rich literature collection

The Teacher’s Guide instructs teachers how and when to introduce and use all
program components, including Activity Sheets, Picture & Word Cards, Theme
Pictures, Transparencies, graphic organizers, literature books, oral and written
assessment, and more. All the lessons combine visual, oral, and kinesthetic/tactile
reinforcement, and the lessons in the Teacher’s Guide emphasize the four steps in
skill development: 1) model behavior or demonstrate skill; 2) provide for
guided practice; 3) provide for independent practice; and 4) provide for

delayed practice.

The Teacher’s Guide includes a tremendous variety of activities for teachers to

introduce and reinforce skills. The program consistently returns to earlier learning

— Caryn Sonberg,
3rd Grade Teacher

in order to provide ongoing practice. Language is recycled from chapter to chapter
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presented. Integrating literature helps students build and refine literacy and critical |
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thinking skills. |
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ngram Components

Teacher's Guide
This dynamic resource is packed with detailed lesson plans, lists of target vocabulary

words and phrases, clear learning objectives, chapter materials checklists, suggestions

careet o LD EAS

for enriching the classroom environment, teaching tips and techniques, formative
and summative assessment strategics, explanations ol how and when to use
program components, and family involvement activities. A full sample chapter
from the Teacher’s Guide is included on pages 8-25 of this booklet.

Resource Book

Teachers will find everything they need in this reproducible resource book, including:
engaging student activity sheets that integrate listening, speaking, reading, and
writing tasks; short fiction and nonfiction readings; activity pictures; ant projects;

chapter tests; assessment forms and rubrics; and more!
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Resource Book (continued)
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Program Components (continued)

Picture & Word Cards

\

\

: These colorful (4" x 5") cards engage students in language learning and facilitate

: their comprehension of target vocabulary words. The Carousel program includes

‘ more than 500 full-color Picture Cards—displaying both illustrations and
photographs—and corresponding Words Cards.

ol il ok

IDEA Picture Dictionary 1

This resource for early readers was recognized with a 2004 Parent’s Choice Award.
The hardcover book includes more than 600 entries, colorful illustrations for each
word, translations into six languages, and language development activities.
Included with Set 1.

IDEA Picture Dictionary 2

This resource for intermediate to advanced readers includes nearly 1,400 entries,
colorful photographs and illustrations for each word, clear definitions and sample
sentences, and appendixes on idioms, U.S. presidents, and more. There also are

links to downloadable student worksheets. Included with Set 2.

Language Progress Card

This pack of 25 Language Progress Cards enables teachers to view the scope and

sequence of the Carousel program and keep track of individual student progress.

These sturdy 8'/2" x 11" cards can stay in students’ files so new teachers can quickly

view what students have studied, as well as their progress, strengths, and weak-
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Theme Pictures
The full-color theme pictures (9'/2" x 11")—including both illustrations
and photographs—bring vocabulary alive and provide an authentic
and natural context for language learning. In addition, on the reverse
side teachers will find specific questions appropriate for students at all

stages of language acquisition.

Fomad Bew Lng s P

[ sy

Transparencies
These full-color transparencies include
short readings, songs, graphic organizers,

visuals, and other instructional tools.

Literature Collection—46 Books in All!

Students will enjoy these wonderful books, many of which are
award-winning literature titles, as they develop their literacy skills.
The Carousel program includes language-level appropriate activities
associated with the literature. Shared reading questions are provided

for each book.

Creative IDEAS

These full-color student workbooks give students additional practice

with target vocabulary and concepts they learn in the Carousel program.

Pocket Chart and Stand
This 34" x 52" pocket chart and stand is ideal for displaying

Carousel Picture & Word Cards and other visuals.

Carousel of IDEAS Program Preview 7



Sample Chapter — Teacher’s Guide

Thematic-based units
Thematic-hased units are organized
according to language level.
Chapter content connects to the
unit language level and theme.

Unit 1: My Community

The sample shown here is from
Unit 1, Chapter 5. The language

|

\

!

\

\

\

!

\

\

\

!

\

\

\

\

!

. . . ‘

level is beginning. \
\
!
\
\
\
!
!
\
\
\
!
\
\

Language Levels

Uni lWﬂrm&mnmmm:uworEng}mh
2e “This unit focuses on students’ community,
eginning with the family and then moving toward the school
' w R 1ok Tho oveiing goa o by unis 1 0 el Emgr
innd body | goa unit i5 to help 15
mers begin 1o develop the language and academic skills they
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Proja st i Pl
Phnsn
amanag fomch Yeu're pulling my
human - leg.
ook ot 1T e g
b
Lat's play It by

.

TUTE LT i

Content Emphasis: Science—lemming ohout and observing
uman traits

Reading Selections: Suggested lneramne book: Ten, Nine.
Eight by Mully Bang: Pocmns: “Haih Thee™ and “Nanghiy
Soop Song™: Chant: “Heod, Arm, Leg and Foot™; Chart
“What Can the Body Do'™

Enriching the Classroom Emvironment: Display the outline of a child's hody on the
ulletin hoanl. Gather 8 collection of porsonal hyglene iioms such as soap, a esthbamsh,
& towel, @ comb, and s forth.

Assessing Student Progress: Before beginning each lesson, review the key objectives
on the chan on pages 134-135. These key objectives also ane lisied in the "Observing
Susdem Progress” section of each lesson, Al the end of each lesson, complete the Uni 1,
Chapler § Evalaation Checklist for cach student

CHAPTER S The dmazing Ramas Bedy

Ensuring students meet the standards

Tips on enriching the classroom environment and assessing
student progress help teachers engage students and ensure
that they meet district and state English language proficiency
standards. The Chapter Evaluation Checklist provides an easy
way for teachers to track student progress.

Clearly identified

target vocabulary

Each chapter begins with a

chart listing the Target Vocabulary
Words & Phrases that students

will focus on during their study of
the chapter. The language forms
(e.g., adjectives, prepositions) in the
chart are based on the language
structures addressed in the unit and
vary from unit fo unit.

Integration of academic
language & content
Each chapter has a content
emphasis to help fomiliarize
students with academic
language and subject matter
they will encounter in
mainstream classrooms.

Rich literature selections
Reading selections infroduce a
wide range of genres to students
and help them develop and refine
their literacy skills.

Carousel of IDEAS Program Preview



Sample Chapter — Teacher’s Guide (continued)

A comprehensive language development program
The focus i the first part of each chapter is on listening and speaking;
later lessons focus on reading and writing as well as integrated skills.

¥El

Unit 1, Chapter 5 Overview

LESSON KEY OBJECTIVES

EMPHASIS

:
; 513
|

I Listening & 5.1 Listen atientively to presentation of target vocabulary: Carousel nouns,
Speaking body parts; communds (fowch _, say | lookat )

5.12 Recognize and d trate comprehension of wget vocabulpry through verbal
and nonverbal communication: Carouse! nouns, body parts; commands

(tomch ___, sav__, lookar ___)

Respond 1o simple directions and questions using physical actions and other
nonverbal communication (e.g.. muching, pointing, drawing)

5.14 Listen to and recite a chant

515 Respond omlly to simple questions with one or two words

L=

Listening, 521 Understand how to form regular plurals (-1)

Speaking, 522 Respond to simple directions and questhons using physical acticns and

Rending & other nomverbal communication {e.g., maiching, pointing, drawing)

Writing 523 Recognize, identify, and correctly pronounce phonemes: beginning sounds b/
and inf

5.24 Label target vocabulory: Carmatsel nouns, hody parts

5.2.5 Categorize objects

5.2.6 Listen attentively to presentation of target vocobalory: adjectives (mmazing, fuminr)

527 Recognire and demonstrate comprehensbon of trget vocabulery through verbal
and nowverbal communication: adjectives (amazing, hpman)

528 Compare and contrast haman beings and animals

3 Listening & 5.3.1 Recopnize and identify patiems of sounds in oral language (e.g., ending

Speaking rhymes: nosefoes, face/place, rubviob, handband, leg/peg)

3.2 Listen io and recile o poem

3.3 Retell simiple stories using wonds, phrases, or nomverbal communication (e.g.,
physical petions, drawings, matching, pointing)

534 Read simple words in stories, songs, or games

" Each lesson contains additional insegrted akill ohjectives, bud the foous of each beison s Continned on next e
om the key obfoctives. Mot key objoctives ane rednfoecod bn subsequent chapters wnd wnits,

Standards-hased
Key objectives help teachers focus
on the target language forms and
functions for each lesson. These
key objectives align with state
English language proficiency

i
|
\
\
|
|
\
|
|
\
standards. }
\
\
|
|
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Research-based

Key objectives are introduced and
then reviewed and reinforced in
subsequent chapters and units.

SKILL KEY OBJECTIV
EMPHASIS
4 Listening 541 Make predictions
Speaking, 542 Listen 1o story and respond orally by answering factunl comprehension
Reading & questions with a one- or two-word response
Writing 543 Resd simple words in storics, songs, or gumes; identily tanget vocabulary
544 Create simple sentences or phrases with some assistance
L] Reading & 55.1 Reud simple words in stories, songs, or games
Writing 552 Orally describe people, places, andfor things

553 Relote sounds to letiers: b, n

554 Produce uppercase and lowercase grophemes legibly: b, n

555 Label turget vocabolary: Carmuse! nouns, body parts

556 Respond orally to simple questions with one or two words

5357 Pul events in o sequence

558 Write o phrase or simple senlence about an experience generated from a group story

fi Listening. 56,0  Listen attentively to presentation of target vocabalury: other { You“re
Spenking, pualling my leg., It's ever my head., Let's play it by ear)
Reading & 562 Recognire mnd demonstrate comprehension of tarpet vocabulary through verbal
Writing and nonverbal communication: other (¥ew're pulling my leg., I's over my head,
Let's play it by ear)

563 Listen toa riddle and respond omlly by answering factual comperehension
questions using one- of two-word responses

564  ldentily physical traits
565 Ask simple questions and record answers

|
|
;

User-friendly

The Chapter Materials Checklist
helps teachers identify and prepare
the materials they will need
throughout the chapter.

Carousel of IDEAS Program Preview 11



Sample Chapter — Teacher’s Guide (continued)

A clearly organized
teacher’s guide
Every chapter in the Carousel
program begins with instructions
that help teachers establish an
instructional base line.

| _LESSON 1|
Establishing an Instructional Base Line

* Write today"s date on the board.

* Begin cach lesson by greoting students: Hello, How are you? Indicate the commect response:

d as follows: Fine, ihank you. Ask students other questions aboul topics they hive been leamning: Whal is

arranged as roliows: your name? Where do yvou five? Hisw old are you? What i your telephone mumber?
wisem dere youi in? Help students respond in complete senlences, Write (he sentence patiems

\
|
T
\
\
\
\
|
\
\
Chapters contain 5-6 lessons }
|
|
\
o Practice } o the board w help ther;
\
|
|
|
\
\
|
\
\
\
\
|
\
|

What [s wonir nerme ! My name ix
o Apply & Extend Wherr dar you live? I live at
: - Hemie el qare vere® fam_ afd.
« Involving Family B e taload et PP v )
« Observing Student Progress What is the name of your school? The name of my school is
Wiho bs vour teocher? My teacher i
Wit grode are you in? I am in grode

The pacing of the lessons is
determined by the language
abilities of the students and the
difficulty of the concepts being
presented.

Whiat rowum aere v i T aum i oo
* Tell students that in this chapter they are going 1o leam about pasts of the body, Tap into
studerds” pricr knowledpe by pointing 10 various body parts (e, head, leg, nosc) amd asking
atislents w0 name them

Supported by research on
how students learn best

Fresentation

* Show THEME PICTURE #4 ("A
Soccer Game™) amd talk about it
with stusdents. Say: These girks
are playing soccer. This s the
irl’s dreaed. Poknt to your head,
Very good. This is ber armr. Hold
up your arms. Excellent. This is
her meck, Show me your neck.
Remember o limit the number of
wonds of concepts introduced al
one time. When you finish imtro-
ducing all the parget vocabulary,
1l students: These are all parts
ol the bocdy.

A SOCCER GAME

12 Carousel of IDEAS Program Preview




* Huld up the PICTURE CARDS, one ot 8 time, and call on student

« Display TRANSPARENCY

* Give students o copy of TEMPLATE L (“The Amazing Homan Body™)

apd have them paste the cover on o manila folder and write their names in
the space provided. Tell students the themse for this chapeer is “The
Amazing Human Body,” They are going 1o kearn about parts of the body,
Have students decorate this cover with pictures of people doing vanious
activities, This folder will serve as & portfiolio contadner For the work they
complete in Chapaer 5.

Practice

wolunieers to name the body pants. Then have students match the
exly pan shown in the PICTURE CARD with the cormesponding

boddy pan in THEME PICTURE #4,

Play Simewr Says with students, Remind students that in this game, they
are 1o follow the commands you give that ane preceded by the wonds
Siwnowt warys. They are (o ignone commands that do not include this phrose.
Before you begin, introduce andfor review the following commands by
saying and then modeling them severl times: fomch your nose; paf your
Tend downg sy “hello™; fnok ar the door.

Simon says, touch your arm, Simon says, tooch your head.
Touch your ears, Simon suys, say red, yellow, bliee.
Touech yur Faee. Touch your neck.

Simon says, touch your stomach,  Simon says, look at the board,
Touch your back. Pt yoarr hanads on your head,
Simon says, touch your beg. Simon says, pul your head down,

Give student volunteers a chance 1o play “Simon” and ghee the com-
mamds. Use the tarpet commiands throughout the study of the chapier.

Apply & Extend

10 ("Head, Arm, Leg and
Fouoi™) and ask students o
sdand up. Teach them to sy

the chant and poimt to the
baxdy s

Tapping into multiple
learning styles

Visuals

The extensive use of visuals and
emphasis on realia reinforce
student understanding of new
vocabulary and concepts.

Kinesthetic Activities

Carousel integrates many kinesthetic
activities — those that require
students to perform a physical
action. These activities keep
students acfive and engaged and
facilitate the learning process.

Chants and Songs

Carousel includes many chants

and songs that make learning

fun and provide students with
structured way to remember target
vocabulary words and phrases.

Carousel of IDEAS Program Preview
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Sample Chapter — Teacher’s Guide (continued)

LESSON 1
» Toreinforce the vocabulary studenis lewrned inthe previous chaprers, nsk
questions and give commands such as the following:

How many hands am 1 holding up?
Girdls, Inok st ihe hagrd.

Words and concepts from Boys, say, “Good morming”

|. h | d . How many girls are wearing vellow toduy? How many bays are
eartier ¢ ﬂpfers are recycled In wearing blue today?
SUbseqUem Ch(]pfers to help :::;::;‘_I:Irh touch your hesd. How many bovs In the class nre
students refain and build upon Students with a hrown desk, touch your ears. How many students

have a hirown desk?

what they have leared.

Ak g
o the

Lessons always conclude with < : _
el v many lMingernails e b Is il

an (](Tivify ThﬂT inVOIVeS f(]mlly v U hand? How many freckles are on the :

. L " i il lserr comapileds Biviby sheeEs ki ihe
members. Students share their
learning with their families and
involve family members in the
learning process.

Observing Student Progress

Do students meel these KEY OBJECTIVES .

¥ Listen attentively 1o presentation of target vocabulary: Carmbise! novns,
houdy pans; conumands (foweh ___, say ___, loolk ol )

oe . ¥ Hecognlee and demonsire comprehension of target vocabulary
Fomilies pl(]y a key role in student through verbal and nomverbal commmmication: Camusel nouns, body
. parts; comununds (odek | soy  loekat )
achievement and school success. o7 ot 5 ek Ahulons mod ek Wit phorcal i md

other nonverbal commumication (e.g.. matching. poining. drawing)
¥ Lissen b and recite a chunt
¥ Respood arlly o simphe questions with one or tvo words
¥ Compplete asslgnments seatly, aceurmtely, and on ine

Lessons end with a listing of key

objectives that correspond with the

objectives listed on the Chapter

Evaluation Checklist. Teachers can

use this resource fo record and track 138 UNIT 1 My Communily

student progress.
T ——
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Presentation
+ Explzin to stpdents that in English we often add zn “s™ 10 a word 10 show
that there are more than one, Write the following chart on the board:

Two or More

w e ————
eye ©©®
leg | | less 11

Poini to and read cach wond and have studenis repeat after you, Call on
students 1o stand up and falk shout boddy pants using plurals. Model this
for them first: 1 have two ears. One, two. Poinl (o each car. | hive two
handy. One, two. Podnt o cach hand. | have two eves. One, twa. Point 1o
each eye. | have two legs. One, two. Point 1o each leg. As students work
with the target vocabulary, give them other opportunities 1o practice these
regular plurals. For example: I you have two eves; raise your hand.
Clap your hands togeiher. Towch viur ears,

Practice
* Place butcher paper on the floor, Choose o student 1o be the model and
trace around the student’s body, Talk about the purt of the body as you

drw, Now I'm drawing around the bead, now one arm, now the
stomuch, Continue saying other target vocabulary words as you drow the
ouline. When you are done, hang the outline of the student’s body on the
wall, Tell students that this is an outline of a luman body. Give com-
mamnids such as: Point (o the hemwd. Show me the ears. Show me the
mouth. Point to the legs. Point te the arms. Give students positive rein-
forcement (e.g., Good job!, That's right.},

+ Display the PICTURE & WORD CARDS in the pocket chart. Hand out
copies of TEMPLATE F ("Blank Piciune & Word Carda™), Ask siudenis
1o moke a picture and word cand for poe of the target vocabulary wonds.
They can choose any word 10 write and illustrate, They are to write the
ward ¢n one of the blank cards, and draw a pictune 1o illustrate it on the
other hlank card. Model for students an examge:

HaND ||| <L

—

Modeling
Carousel reminds teachers to always
model for students what they are to do.

BN

Developing academic
language proficiency

The Carousel program moves
back and forth between focusing
on concepts and communication
and focusing on grammar and
language forms, such as

reqular plurals.

Providing positive
reinforecement

Carousel helps teachers make
learning fun. Teachers are
encouraged to give students
positive reinforcement.

Carousel of IDEAS Program Preview
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Sample Chapter — Teacher’s Guide (continued)

Developing phonemic

Then have students cul oul their cands. Ask students 1o label the mitline
on the wall with the target vocabulary word cards they made.

awareness
In Set 1 of Carousel, students
learn to recognize, identify, and
pronounce phonemes. Instruction
in phonemic awareness and
phonics is crifical as students
learn to read in English.

Cooperative learning

_m_ * Introduce thi M and A4/ sciands 1o stadenty, Say: What sound do
% vou hear al the beginning of the words hand, i, and fed?
o e That's right. You henr the M/ soumd. What other words begin

tacake ey with the M/ sound? [hall, hovise, home] Does anyone’s name
T begin with the M/ sound? Give students whose names begin
with the M/ sound a chance (0 say their numes. Say: Whal sound

A din you hear ut the beginning of the words smeck and mosel
Y Thal's right. You hear the fo/ sound. What other words begin
with the ind sound? [nice, new] Does anyone’s name begin
/ t with the i/ sound? Give students whose names begin with the
: fn/ sound a chunce 1o say their names. Display the PICTURE &
e — WORD CARDS in the pocket chart, Introduce ACTIVITY
H ' SHEET 44 ("Body Pants™) and make sure students know what
they are 1o do, Have them comphete the activity sheets in palrs.
—— Circulate pround the room and belp students as peaded. Have stu-
dents place their completed work in the Chapler 3 Portfolio,
]

Carouselis filled with opportunities
for structured cooperative learning.

Research Reveals. ..

Carousel of IDEAS Program Preview

Apply & Extend
* Place the PICTURE CARDS in the pocket char. -
Show students the ring you broaght to ¢lass and el
them that a ring goes with the word hand. Take
faraad out of the pocket chan to masch it with the
ring. Put the picture hack in the pocket chan and
show studlerts a different item (e.2., a Wotshaush).

Ask 2 student to find a picture on the pocket chart that \
would go with the toohibrush (e.g.. pscture of mouth),
Contimue in this way with all the objects. Ask students to think of other
ohjects that could go with the targel vocabulary (e.g., pencil and hand),
Snudents may mention other vocabulory sssocisted with parts of the body
{eg, toes, fingers, ankle) that are not being targeted in this lesson. Write

these other words on the board o students mention them, but focus their
atiention on the target vocabulary,

* Use the PICTURE CARDS of pets (Unit 2, Chapter 4) to engage students
in a discussion shout body parts. Tell stndents: Sometimes we call people
Iommens or human beings. Wien we tolk aloui 8 person's body, we
usually describe it a5 o husan body, The human body—your hody
and my body—is an amaring thing. De you know what amazing
means? [t means wonderful. What makes ihe human body o amaz-
ing and wonderful? 1t can do so many different things. Lse visuals,
pantomime, and nonverbal clues 1o show students some of the smazing
things that lnman beings can do (e.g.. cook, play music, dance, sing, creale
art, work on computers, develop madicine), As you introduce each thing,
make g statement abott it (e.g., humans can cook, we can dance, we can
malee beautifisl art, we can help sick people). Ask students if they can name
other things that the teman body can do. Put a chan on the board and ask
students bo compars the human body with the body of another animal (e.g., o

140 UMNIT 1 My Community

Building academic language and cognitive skills
Students complete cognifive tasks, such as categorizing and
comparing and contrasting. These kinds of activities help
students build academic language and cognitive skills that
will ensure their success in mainstream classrooms.




LESSON 2

dog). Display the MCTURE CARD of the animal you choose, Call on stu-
deni volumeers to put a check mark in the chan if the “body™ can do the
activity, Then add more detall 10 the chart, indicating which body part is
used in cach activity, Ask questions about the chart when you are fnished
feg.. What three things can the human body and a dog’s body both doTL

Exumple:

What Can the Body Do?

Pl Make
Run | Swim | Walk | Cook | micic | art | Sing

Human | ¢ v v v v v v

Body | legs | arms | legs | arms | orms | arms | mouth
and hands | hands | hands
legs eyes eyes Eyes
Egg': v v v Teachers are encouraged fo use

charts and other graphic organizers
to present information.

Observing Student Progress

Do students meet these KEY OBJECTIVES

v Understand how to foem regular plurals (-1)

v Respord b simple directions and questions using physicad actions and
other nomverhal communication (e.g., maiching, pointing, drwing)

v Recognize, ientily, and cormectly proncunce phonemes: beginning
soumnds M and ind

v Label wrget vocabulnry: Cannrused notis, body parts

¥ Calegorize objects

v Lisien attentively 1o presentation of target vocabulary: adjectives
(etmwazinig, foareuin )

¥ Recognize and demonsirate congpechension af target vocabulary through
verbual and nosverbal wwm .iuml,'p

v l:.'mn-u anil eontrast human beings and aninubs

W Complete sssignments neatly, sccursiely, and on time

CHAPTER 5 The Amazing Human Body 4

Carousel of IDEAS Program Preview 17
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Carousel of IDEAS Program Preview

Sample Chapter — Teacher’s Guide (continued)

Developing phonological awareness
Identifying rhymes or patterns of sounds in oral language
helps develop students’ phonological awareness.
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Bl tha e s g ko 'y, mewskary gt crdmy A
P [ wowin. Tam s e i, o by fois il s g
s g cuch e whior . Rapems this progess 14 trmas. U su-
e publaner o i tondak et ibe e Then noa?
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el all i s e e saal Flore ssdoms ormp du sy - ey
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CHAPTIER & Ton by Sena ludy

Repeated and monitored
oral reading
The Carousel program gives
students many opportunities
for repeated and monitored
oral reading.

Research Reveals. ..



Supported by research on
how students learn best

Literature-based lessons

Lesson 4 in every chapter is a literature lesson. The Teacher’s
Guide includes pre-reading, during reading, and after-reading
activities that correspond fo the literature book.

Experiencing rich literature selections
Students experience various genres of literature.
This helps them develop language skills and
prepares them for the mainstream classroom.
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Sample Chapter — Teacher’s Guide (continued)

Ensuring a mastery of

target vocabulary
Students listen to and learn to
say, read, and write the target
vocabulary.

Research Reveals. ..

Phonics instruction
Carousel presents an explicit and
systematic approach fo teaching
students how letters relate to
sounds they have learned. In
addition to the phonics activities
integrated into each chapter, the
appendix of the Teacher’s Guide
includes additional activities for
phonics instruction.

20 Carousel of IDEAS Program Preview
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Presentation
= Show and read aloud the WORD CARDS one by one as you place them

i the psckiet chart neat 10 the corresponding PICTURE CARDS, Then

remove all the WORD CARDS from the pocket chart and hand them o
sudents, Have siudents match the WORD CARDS with the corespoml-
ing PICTURE CARDS in the pocker chan, Swdents should identify the
wond as they put It in the pocket char. Model this for stadents: This ks o
Tace. These are cars. Help students, as needed, os they orally describe

cach picture,

face

Displuy the print chan you are using (sce TRANSPARENCIES 1-3) and
refier students 1o their copies of the cormesponding print chart (see TEM-
PLATES A-C) Say: What is the first sound in the words hand, hair,
wind fread? [A0] Thut"s cight. 10 the My sound, Let's write the words
teaniel, burir, and e, Write the words on the board. Al of these worids
sturt with the letter “h." Let's all write the letter “h™ together, Maodel
on the board the strokes waed to create this letter, Then hive students copy
the ledter (capiial png Fowercasa) on

a separale picce of paper, Circulsle . m }

around the moom and help students as =i

needed, Continue with the letier “n” Print Chart
Say: Wit ks the first sound in the s 2 -
words neck and moze? [fw] That's | Mﬁ

Fight. 1t's the f/ sound. Let's write

the words meck and nose, Write the Egﬁff;g}fjr_

words on the board. These words

stirt with the lefter “n." Let's all ﬁ'uﬁ"ﬂﬁﬁm

write the letter “n” logeiher,

Maodel on the board the strokes used Mﬂﬁ}’ﬁﬂ@___

o create this letter. Then have stu-

dents copy the letter (caphial and Er&ﬁm'%

lowercase) on o separate piece of

mﬁ:ﬁ L‘Jr:u[a::mullhemumuul ! j i hil _@2&

A multitude of teaching tools
Transparencies, student reference sheets,
and visuals help teachers working with
small or large groups of students.




Praclice

= Hove studenis ke out the consonant books that they stured in Chagier |
and odd pages for the following consonants: b, n. Each page should show o
comsonant at the top, and then kst wonds and picienes that begin with that
comsonant. Students also can add new wonds 1o the existing pages in their
consonanl ook, Students will comenue to add 1o this book in later chaplers.

* Introdisce ACTIVITY SHEET 51 (“Budy Chant™) and ask stusdents 1o comi-
plete the activity sheet independenily. Refer students (o the class peind chart

il they noed help writing letters. Have stidents include thelr asctivity sheets in

the Chapter § Portfolin.

= Play Hangenan, Draw a hangman's gallows on the board. Choose one ol the
tarpet vocahlary words, and then place a blank on the board for each letter.
Expinin o stisdents that they must try o guess the word by inying different
letters. I they choose o letier not in the wond, then you will add a body pant
1o the: “hangman.” You maty want (o list the tanget vocabulary on the boand
{or display the WORD CARDS) 10 help students.

Apply & Extend

= Tell sudents: 1 do mony things before [ go to bed, T wash my hands
before 1 go te bed, Pantomime for students this action, This is how |
wash my hands. Show me how you wash your hands, What else do
vou do? Do vou wish your foce? [ wash iy Face. This is how | wash

my Tuce. Show me how you wiash your fsce. Encourage students o pan-

tomime other things they do 1o get ready for bed bn the arder that they do
them. For examiple, they may wash their foces, put sway their toys, listen
to @ story, furm off the light, and so forth. Write each student response on

a1 fnebividual piece of chart paper. (Write each action only once, even if it

is named by multiphe stodents, } Then work with students 1o decide which
action comes first, second, thind, and so forth. Have studemts help you

physically manipulate the individual pleces of chart paper to pat them in
the comrect onder. Writla the story on the board, Give it a title and el siu-

denis that they are the authors. The students’ sequence may be something

like this:

CHAPTER 5 The Amazing Human Body

Supported by scientific
research on how
students learn best

Many writing activifies in Carouse/
involve copying from near-point
position, such as a sheet of paper.

A learning model
emphasizing communication
Carousel calls upon students to
draw from their own experiences.
By creating meaningful confexts
for authentic communication and
providing appropriate corrective
feedback, teachers help students
improve their overall fluency.

Carousel of IDEAS Program Preview
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Sample Chapter — Teacher’s Guide (continued)

LESSON 5

Read ihe story sequence aloud with sudems. Inroduce ACTIVITY
SHEET 32 (“Getting Ready for Bed™), Hove studemts move close to the
Isoaird, copy the class story sentences, and draw plctores o Hlestrate cach
action, You can make this more challenging by asking studenis 1o write an
wriginal sory chart. You cun mnke this easicr by having studenis drow o
plcture 1|I""p¢|!|i|1; rc.'ll:. lor bed™ and label the phctune with the targed
vocabulary wonds. Give students an opportunity to share their stories with
& partper o kn a small group,

r m 3 Distribute copies of TEMPLATE | (*My Picture Dictionary™) and

. - e the Chapter § ACTIVITY PICTURES 10 cach student. Show stu-
In order to develop effective Sty iy Pl -3" dents low 1o make their own “My Amaring Homan Body Piciure
. . L e Dictionary,” using the dictionury pattern and the ACTIVITY PIC-
word-learning strategies, students TURES. Point out the line where students are 10 write the vocabu-
must learn how to use dictionaries lary wond, Also show them the line whene they can write the wonl
in thelr primary langusge, Check stidents” work os they are wrii-
and other references. The Carousel ing the words, Remind them 0 refer to the pocket chart 1 be sure
. - they one writing the words comrectly. IT students are able, have them
progmm IﬂC|UdeS mﬂny acfivities list the words in their picture dictionary in alphabetical order; they

can consull their MEA Pictre DNctionary 1 for help.

that encourage students to consult
the dictionary and learn its many
uses. The Carousel program
includes a picture dictionary

for each student.

Observing Student Progress

- -
] . ' D students meet these KEY OBJECTIVES .
i 3 # Reaid simiple words in stories, songs, or games

-y " Oty describe people, places, anddor things

¥ Helwie sounds 1o leners: b, n

¥ Produce uppercase and lowercase graphemes legibly: b, n

" Label warpet vocabulary: Camnse! nouns, body parts

+ Respond omlly w0 simple guedtions with one or two wonds

¥ Pat events in & sequence

¥ Write u phinse or simple sentence aboul un expericnce gencruted from

a group story
# Complete assignments neatly, sceurntely, and on lime
150 UNIT 1 My Commanity
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Presentation

« Display TRANSPARENCY 13 ("You're Pulling My Leg!™). Ask stodents
to look at the pichere. Read the title, “You're Pulling My Leg!™ Ask stu-
denes 1o tel] what they see in the pictuse. [a boy iv pulling anorfer boy’s
leg] Tell students that there ane some sentences in American English that
don’t make sense simply by knowing the meaning of the individual
words, These sentences (or “sayings™) ane called idion:s, Write this word
on the boanl. Each lamgunge has is own idioms. Poind oul the bndividual
words in the idiom oo the iransparency. Tell students the idiom means, |
“You're joking ™ Model this concepd for students as needed, Reinforee that  J
whioms are most often used in informal seitings, bul students may hear
them in school, too.

Introducing idiomatic
expressions

Idioms can be a bear to learn!
Such expressions are difficult for
young students, especially English
language learners. Because English
learners will encounter idiomatic
expressions in both social and
academic settings, Carousel provides
teachers with lessons to infroduce
and explain these expressions.

Research Reveals. ..

Practice

+ Introdisce ACTIVITY SHEET 54 (“You're Pulling My Leg!™). Talk about
the other idioms on this activity sheet, discussing what each one means.
Have siudenis draw a picture 1o depict the sayings, They can depict the
liieral or figurative meaning, Ask students if they know any idioms from
their native languages. I they do, have them translate the idioms ino
English and ask classmates (o guess the meanings.
WOTE: See ihe “Mioan™ appendic in the IIEA Picnoe Dictionary 2 for explasstions of
ity commn Ametican Englh idoms

|

\

: A learning model

} emphasizing communication
- Carousel provides many opportunities
} for purposeful and meaningful

' communication, helping students

} improve their fluency and build

: their vocabulary.
\
\
\
\
\
\
\
\
\
|

CHAPTER 5 The Amaring Human Body

¥ Ask simple questions and record answers
wwwmmuum

LUINIT 1 My Communmity
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Sample Chapter — Teacher’s Guide (continued)

Performance-based

assessment
Chapters include a performance-
based assessment to test students”
listening and speaking skills.

The Resource Book includes an
assessment form to evaluate
each student’s performance.

Preparation for

(b FICTURE CARDS on o tabde.
el Buiening comprebension:

Touch the pictisre of the fand,
Fick up the picture of ihe fior.
Palot in the photure of the arm, ... sd o forth.

Ment, ank seudoni o poing io thelr

o wnany Lege abar o have? ... sl o fowihe

Fomm™) for cach sudent,

standardized tests
Chapter tests assess reading and
wrifing skills and include multiple
choice questions to help prepare
students for standardized tests.

by B v i I e et Rlead]

Part | af the iest. When all studenis finish Par |, follow the ssme process with
Parts 2 sl 3, Ut the: resulss o the test asd other siudent waork 1o determine
whether med in which s sidenis need sdditional instruction on the: Brpet

wicsbulary amd concepis.

ihsink shout why they chime these
im the iescher-sindent imeetings.

Portfolio evaluation

Students place samples of their
work in their portfolios throughout
the chapter. The Resource Book
includes a rubric to evaluate
student portfolios.

Research Reveals ...

Carousel of IDEAS Program Preview

weith others: ability b work jnd

Listening and Speaking. fvatuse the cvens 1 which sisdents comprohend
U mmain Concepes in this chapier amd recognive and use the tarpet vocabulary,
Crpamire studonty ko small groups. Call proups forwend one ot o time. Place all (s

Reading and Writing. Give cach stedem & copy of he Chagaer § TEST
Shimw stiadentn where b write their names sl the date. Rosssune ghem (bt ol

Portfolio Evalisation. Have smdents revies the work in their chapter portfo-
B sl chaowome: e examples that exemplify their hest work, Ask them o

Teacher-Student Meeting and Parttolio Review, Conpice assEss-
MENT FORM 1 [“Overall Performance: Unit Evahaation Form™), foussd in he
Caruwsel Resstore Book, [of eoch student. Meet indrviduslly wigh students 1o
muﬁhhiwdmmmymm

Call o ietidenis in enndom onder o check

erwm oy parts and saover iimplhe geestions:

anil nevhew the dirction and smple ilem in

ihwree sssigmments. This wirk will be reviewed

F a

ncurately, and on time; li '_._-ﬂ ki ;lufu:n-ﬂ !
ﬂmdﬂuﬂpﬁﬂum I:hnwlﬁmm-

Iy ane dhoing wicll s mroas thai

cam suhdrows sy waaknesses of problain they e having. Folliow the guidefines.
o the atscsment form 1o determine whether (he suden rocihves s CERTIF-
CATE OF ACHIEVEMENT (fosanl i the Crarmine! Resounce Boal) for the

. Stricdents who do not poochve

[
[
[
[
[
[
[
[
[
[
|
[
\
[
[
[
[
[
[
[
[
[
[
\ Complete ASSESSMENT FORM 1 [~Listening and Spesking Evaluats
[
|
[
[
[
[
\
[
[
[
[
[
|
[
[
[
[
[
[
\
[
[

thom antied prasctice ho prepans thea for the nexl il

movel improvernent. Sugpest ways sucdnits

a cortificaie should roocte additional instric-

A comprehensive assessment package
At the end of each unit, teachers evaluate students’
overall performance. Students who meet specified
ariteria receive a Cerfificate of Achievement.
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NOTE: The Creanive IEAS Activity Book |, pages

59-73, is an excellent resource you can wse in give sto-
dents adelitional practice with the target vocabulary and
concepts for Unit 1, Chapter 5. Pages 74- 100 in the
book provide additional practice for the prepositions and
key words and phrases stuchents leamed in this unit.

FCCCCOLCCOOreeeeer

SPONGE ACTIVITIES

Here are soang soiivity ideas for Chapeer 5 w0 “woak
up” amy additional time befode recess or lunch.
Engaging students in spoage activitkes i o poaod use
of instructimal time amd fun lor sudents.

Providing extra practice for
students with special needs
Creative IDEAS workbooks provide
additional practice with the target
vocabulary and concepts. They are
the perfect way to help students
who need a little more time and
extra practice in order to meet the
learning objectives.

Draw a8 Human Baing. Create u drwing of 2
peron with each sndent sdding o part. Stmdents will
Lol tirms going up o the board (o draw samething

o mchl shauling that embeilishes on the previous siu-
dexit’s drawing. Students can star with a porson in
mind or they ean completa the drnwing and figure ou who
he image reseitibles

Five Questions. Une swlen! mast think of o par of the hady sis-
demts have hoen bearning shout, Everyone clse im <lass must juces what
the part of the body s by aiking maly “yes™ or “mo” qeesibons (e.g., Is
the part of ihe body something you can write with™) The class has 10

[
I
|
|
|
|
|
|
|
|
|
|
|
|
|
I
|
|
|
I
|
|
I
|
|
|
|
|
|
|
|
i = Making full use of
I
|
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|
I
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|
|
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|
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I
|
|
|
I
|
|
|
|
|
|

instructional time

Sponge activities are great ways
to extend learning while students
are walking to lunch or lining

up for recess or at the end of
the day. Sponge activities are
designed to provide short and
frequent reviews of skills. They
are very useful for the frequent
recall and reinforcement of skills.
And they are fun!

Two-Minute Word Search. (egandse the clas into foer eams.
Writs & category on the hoand such s peogile, school, pansbers, or col-

. Ticaams have w0 mimwies so use their IOEA Ploiure Dictiongry | o
finel i many words as they can thai fii indo the calegory. The weam with
the imost wonds wina

Ask About It Ak siwdenis ke questions on ihe back of THEME
PFICTURE #4, Begin with the questions designed for students s the
beginaing sage of English lampuage scqusition. Depending on student
ahiliny, yom can comtmue with maone sdvanced guestiona

154 UNIT 1 My Commenity
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What scientific research supports the
Carousel of IDEAS program?

The Carousel of IDEAS program is based on solid educational research and effective practices that have been outlined in

this Program Preview. Pedagogical underpinnings include the following:

Learning is most effective when students actively apply new knowledge in meaningful activities that link to their
existing knowledge and when they are working within their zone of proximal development (Piaget, 1969; Gardner, 1991;
Vygotsky, 1978). The Carousel of IDEAS program focuses on student-centered, active learning and links new content to

students’ prior knowledge.

Students develop fluency through authentic uses of language, both oral and written, and opportunities to practice newly
learned structures in different contexts (Dutro, 2002). Further, repeated exposure to vocabulary in multiple contexts aids
word learning. Carousel provides ample opportunities for students to use the words and apply the concepts they have

learned in meaningful contexts, thereby developing their fluency and strengthening their vocabulary.

Learning is extremely effective in cooperative group settings when the task is structured and clearly defined. Students
learn when they share information with other students, thereby creating opportunities for students to learn from one
another. Throughout the Carousel of IDEAS program, strategies are suggested to engage learners collaboratively in a

variety of student groupings (e.g., pairs, small groups).

Families play a key role in student achievement and school success. Research on this topic is summarized in Strong
Families, Strong Schools (1994). The Carousel of IDEAS program acknowledges the critical role family plays in student

achievement. Each lesson includes suggestions and activities to involve families in the learning process.

Tapping into multiple learning modalities is essential because learners “store” information in various places within the
brain. By activating multiple learning modalities (e.g., seeing, hearing, movement, and touch), learning is stored in
various parts of the brain. This enables learners to recall the information more readily because they can “find” it stored
in many places (Educational Leadership: How the Brain Works, 1998; Jensen, 1998). The Carousel of IDEAS program
emphasizes activities that activate multiple learning modalities — listening, reading, conducting hands-on experiments,
researching information (in traditional sources as well as technology-based ones), presenting role plays, and engaging in

kinesthetic activities.

Effective phonemic awareness instruction teaches children to notice, think about, and manipulate sounds in spoken
language. Put Reading First: The Research Building Blocks for Teaching Children to Read (2001) summarizes the way in which
phonemic awareness instruction helps students learn to read and to spell. It also emphasizes that phonics instruction
improves children’s reading comprehension, word recognition, and spelling. Throughout Set 1 of Carousel, students take
part in a number of phonemic awareness activities and teachers are shown how to provide explicit and systematic

phonics instruction.

Carousel of IDEAS Program Preview



The learning environment must be positive and stress-free. Pressure and tension negatively affect learning, especially with
students who have the additional burden of learning a complex skill (such as reading) in the context of a new language
(Herrell, 2000; Joyce & Weil, 1972; Tiedt & Tiedt, 1979; Spangenberg-Urbschat & Pritchard, 1974). The Carousel of
IDEAS program emphasizes the importance of creating a positive learning environment and suggests teaching strategies

throughout the lessons to achieve this goal in the context of developing and refining English language skills.

Students must be able to understand the words they articulate in text materials in order for the content material to be
comprehensible. Research shows that good readers are purposeful and active, and that text comprehension can be
improved by instruction. This research is summarized in Put Reading First: The Research Building Blocks for Teaching Children
to Read (2001). The Carousel of IDEAS program is grounded in the premise students must have a purpose for reading and
they must be actively involved in the reading process. Activities throughout the program focus on the following text
comprehension strategies: monitoring comprehension, using graphic and semantic organizers, asking and answering

questions, recognizing text structures, and summarizing and synthesizing information.

Armbruster, B., S. Lehr, and ]J. Osborn. Put Reading First: The Research Building Blocks for Teaching Children to Read. Center for the
Improvement of Early Reading Achievement (CIERA) and funded by the National Institute for Literacy (NIFL), Educational
Research and Development Centers Program, PR/Award Number R305R700004, September 2001.

Ballen, J., and O. Moles. Strong Families, Strong Schools. U.S. Department of Education, September 1994.
Chamot, A.U. and J. M. O’Malley. The CALLA Handbook. Reading, MA: Addison-Wesley, 1994.

Culp, K., J. Hawkins & M. Honey. Review Paper on Educational Technology Research and Development. New York: Education
Development Center, Center for Children and Technology, 1999.

Dutro, Susana. A Teacher’s Handbook: A Focused Approach for English Language Instruction. California Reading & Literature Project,
2002.

Educational Leadership: How the Brain Works. Alexandria, VA: ASCD (Association for Supervision and Curriculum Development),
1998.

Gardner, H. The Unschooled Mind: How Children Think and How Schools Should Teach. New York: Basic Books, 1991.
Herrell, A. Fifty Strategies for Teaching English Language Learners. Columbus, OH: Merrill, 2000.

Hill, T. and S. Hill. The Collaborative Classroom. Westport, CT: Heinemann, 1990.

Jensen, E. Teaching with the Brain in Mind. Alexandria, VA: ASCD, 1998.

Joyce, B. and M. Weil. Models of Teaching (Third Edition). Englewood Cliffs, NJ: Prentice-Hall, Inc., 1972.

Piaget, J. The Child’s Conception of Time. Translated by A.]. Pomerans. New York: Ballantine Books, 1985 (©1969).
Readence, J., T. Bean, and R. Scott Baldwin. Content Area Literacy. Dubuque, IA: Allyn and Bacon, 1999.
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Carousel of IDEAS

English Language Development Program

Carousel of IDEAS covers the five stages of English language acquisition:
Beginning, Early Intermediate, Intermediate, Early Advanced, and Advanced.

In addition to Carousel of IDEAS, Ballard & Tighe
offers other language development materials as
well as social studies programs that meet the needs
of English learners. Ballard & Tighe also publishes
the IPT testing system, a comprehensive language
assessment program, and offers a series of online
professional development classes, including
induction courses for new teachers.

Contact us today to learn more about our programs
and services.
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