A Comprehensive English Language Development Program for Grades K‐5

Carousel of IDEAS,
and the
Common Core State Standards
4th Edition

This correlation is designed to show how Carousel of IDEAS Sets 1 and 2 provide the necessary rigor, activities, and curriculum to prepare English learners to
meet the Common Core State Standards. This is a broad alignment for states whose ELD standards are currently in development. States using WIDA Prime ELD
standards will find a Carousel alignment to the WIDA standards here:
http://www.ballard‐tighe.com/resources/alignments/Instructional.asp

To learn more about Carousel of IDEAS, visit: www.carouselofideas.com
# CR-2-504-02
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From the Standards—Reading: Text complexity and the growth of comprehension
The Reading standards place equal emphasis on the sophistication of what students read and the skill with which they read. Standard 10 defines a grade‐by grade “staircase” of increasing text
complexity that rises from beginning reading to the college and career readiness level. Whatever they are reading, students must also show a steadily growing ability to discern more from and make
fuller use of text, including making an increasing number of connections among ideas and between texts, considering a wider range of textual evidence, and becoming more sensitive to inconsistencies,
ambiguities, and poor reasoning in texts.

College and Career Readiness
Anchor Standards for Reading

Carousel of IDEAS
•

In the Carousel program students are gradually introduced to fiction and nonfiction text as they
gain proficiency in decoding and reading fluency. Students answer factual comprehension and
critical thinking questions orally and in writing.

1. Read closely to determine what the text
says explicitly and to make logical
inferences from it; cite specific textual
evidence when writing or speaking to
support conclusions drawn from the text.

•

Lesson 4 of every chapter is a literature‐based lesson where the teacher reads a selection aloud
to students. Students then respond orally and in writing to determine the main ideas,
supporting details, character and setting details, story sequence, and problem/solution
situations.

2. Determine central ideas or themes of a
text and analyze their development;
summarize the key supporting details and
ideas.

•

The variety of content‐based texts requires students to answer rigorous in‐depth text‐based
questions promoting critical thinking and inquiry.

•

Tasks require students to organize, display, restate, and summarize details and ideas from the
text.

•

Informational nonfiction text requires students to interpret data presented in charts, tables, or
graphs.

•

Tasks guide students to recognize figurative language, idioms, analogies, and metaphors in
literature and content‐area texts.

RI/RF.CRR.1‐3

Key Ideas and Details
The CCSS call for students to:

3. Analyze how and why individuals, events,
and ideas develop and interact over the
course of a text.
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•

Teachers lead discussions about language use, figurative meanings (idioms, fixed expressions,
and so forth), and syntactical structure through use of the sentence frames that target specific
grammatical forms and verb tenses with the Frames for Fluency sentence frames included in
the Premium set of materials. Students then practice target forms in pairs. Giving students
explicit instruction in how the English language works and providing sufficient oral practice
prepares students for success when reading more complex texts.

•

In the Set 2 Resource Guide, resource instructional sheets can support teachers in teaching the
structure of a paragraph, essay, and other writing formats. These supports include a
description of the writing process, editing checklist, how to write a paragraph, and so forth.

6. Assess how point of view or purpose shapes the
content and style of a text.

•

RI/RF.CRR.7‐9

•

The variety of short readings from science, social studies, and literature books can be used to
address this standard, although assessing point of view and purpose are not explicitly
addressed in the Teacher’s Guide.
The content and information in Carousel is presented in many different formats: poems, charts,
graphs, calendars, menus, reader’s theatres, songs, chants, pictures, and so forth. Students
organize, display, and interpret data from visually and graphically supported material.

RI/RF.CRR.4‐6

Craft and Structure
The CCSS call for students to:
4. Interpret words and phrases as they are used in a
text, including determining technical, connotative, and
figurative meanings, and analyze how specific word
choices shape meaning or tone.
5. Analyze the structure of texts, including how
specific sentences, paragraphs, and larger portions of
the text (e.g., a section, chapter, scene, or stanza)
relate to each other and the whole.

Integration of Knowledge and Ideas
The CCSS call for students to:
7. Integrate and evaluate content presented in diverse
formats and media, including visually and
quantitatively, as well as in words.
8. Delineate and evaluate the argument and specific
claims in a text, including the validity of the reasoning
as well as the relevance and sufficiency of the
evidence.
9. Analyze how two or more texts address similar
themes or topics in order to build knowledge or to
compare the approaches the authors take.
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RI/RF.CRR.10

Range of Reading and Level of Text
Complexity

•

Students read familiar stories but with a new twist and compare and contrast the stories using
graphic organizers followed by written responses. (e.g., The Three Bears vs. Goldilocks)

•

Carousel includes a good mix of informational texts and literature selections. As the proficiency
level increases, students are exposed to a greater extent and complexity of content‐based
informational text.

•

Text features in the reading selections are included to provide all types of readers and
proficiency levels with access to the text. Students read each selection several times, with each
reading focusing on a different aspect of the text—structure, vocabulary, language. Activities
tap into prior knowledge, build background, and include pre‐reading, during reading, and post‐
reading strategies.

•

The teacher’s guide includes suggestions on building background knowledge to tap and pique
students’ interest. Tasks are scaffolded and structured to lead students step‐by‐step.

The CCSS call for students to:
10. Read and comprehend complex literary and
informational texts independently and proficiently.
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From the Standards—Writing: Text types, responding to reading, and research
The Standards acknowledge the fact that whereas some writing skills, such as the ability to plan, revise, edit, and publish, are applicable to many types of writing, other skills are more properly defined
in terms of specific writing types: arguments, informative/explanatory texts, and narratives. Standard 9 stresses the importance of the writing‐reading connection by requiring students to draw upon
and write about evidence from literary and informational texts. Because of the centrality of writing to most forms of inquiry, research standards are prominently included in this strand, though skills
important to research are infused throughout the document.

College and Career Readiness
Anchor Standards for Writing
W.CCR.1‐3

Text Types and Purposes
The CCSS call for students to:
1. Write arguments to support claims in an analysis of
substantive topics or texts, using valid reasoning and
relevant and sufficient evidence.
2. Write informative/explanatory texts to examine and
convey complex ideas and information clearly and
accurately through the effective selection,
organization, and analysis of content.
3. Write narratives to develop real or imagined
experiences or events using effective technique, well‐
chosen details, and well‐structured event sequences.

Carousel of IDEAS
•

At the beginning proficiency level students start writing simple phrases and sentences
following a model. As the proficiency level progresses, students independently begin to
write brief narratives, short stories, and in higher proficiency levels students write more
extended responses. Writing assignments cover diverse genres:
o responses to literature
o book reports
o poems, chants, riddles, songs
o menus, calendars, role plays, and dialogues
o persuasive text and letters
o e‐mails
o opinions
o expository text
o descriptive text
o reports
o narrative text
o autobiography
o reader’s theater
o consumer materials such as “how to” manuals
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W.CCR.4‐6

Production and Distribution of
Writing

•

Students are instructed on the writing and editing process throughout the Carousel program.
Writing models are provided to guide students. Students are given explicit instruction in writing
conventions.

•

Students learn about the structure of the different writing genres and follow guided steps to
produce such writing.

•

Graphic organizers help students brainstorm, organize, and revise their ideas before they begin
writing.

•

Students use technology to enhance and support their writing assignments in a variety of
ways—creating presentations, using technology such as e‐mail, blogs, PowerPoint, visuals,
cartoons, and charts and graphs.

The CCSS call for students to:
4. Produce clear and coherent writing in which the
development, organization, and style are appropriate
to task, purpose, and audience.
5. Develop and strengthen writing as needed by
planning, revising, editing, rewriting, or trying a new
approach.
6. Use technology, including the Internet, to produce
and publish writing and to interact and collaborate
with others.
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W.CCR.7‐9

Research to Build and Present
Knowledge
The CCSS call for students to:

•

There are several research‐based writing projects in the program. Students learn how to gather
information from different sources—Internet, library, books, and so forth. The research writing
process instructs students on how to evaluate their sources. Clear objectives and directions
guide students through the steps of writing a research report.

7. Conduct short as well as more sustained research
projects based on focused questions, demonstrating
understanding of the subject under investigation.
8. Gather relevant information from multiple print and
digital sources, assess the credibility and accuracy of
each source, and integrate the information while
avoiding plagiarism.
9. Draw evidence from literary or informational texts
to support analysis, reflection, and research.

W.CCR.10

Range of Writing
The CCSS call for students to:
10. Write routinely over extended time frames (time
for research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

Carousel provides students with regular opportunities to write. Writing tasks range from short
paragraphs in response to question prompts or based on classroom discussions to more extended
research projects individually, in pairs, or in small groups. Students have many opportunities to write
extensively in the program.
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From the Standards—Speaking and Listening: Flexible communication and collaboration
Including but not limited to skills necessary for formal presentations, the Speaking and Listening standards require students to develop a range of broadly useful oral communication and interpersonal
skills. Students must learn to work together, express and listen carefully to ideas, integrate information from oral, visual, quantitative, and media sources, evaluate what they hear, use media and
visual displays strategically to help achieve communicative purposes, and adapt speech to context and task.

College and Career Readiness
Anchor Standards for Speaking and
Listening
SL.CCR.1‐3

Comprehension and Collaboration

Carousel of IDEAS

•

A strong emphasis of the Carousel program is
on developing oral language fluency through
academic discussions in small and large group
settings.

•

Students work in pairs and groups to
participate in various oral discussions ranging
from social to more complex topics.

•

Sentence frames and other scaffolds help
students develop fluency and automaticity of
language and oral output.

•

Narratives, autobiographies, advertisements,
cartoons, interviews, editorials, legends and
tall tales, newspaper articles, science journals,
radio broadcast, informational text with charts
and graphs, read‐alouds, lectures, and so forth
provide students with diverse genres of
literature and comprehensible input.

The CCSS call for students to:
1. Prepare for and participate effectively in
a range of conversations and collaborations
with diverse partners, building on others’
ideas and expressing their own clearly and
persuasively.
2. Integrate and evaluate information
presented in diverse media and formats,
including visually, quantitatively, and orally.
3. Evaluate a speaker’s point of view,
reasoning, and use of evidence and
rhetoric.
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SL.CCR.4‐6

Presentation of Knowledge and
Ideas
The CCSS call for students to:
4. Present information, findings, and
supporting evidence such that listeners can
follow the line of reasoning and the
organization, development, and style are
appropriate to task, purpose, and audience.
5. Make strategic use of digital media and
visual displays of data to express
information and enhance understanding of
presentations.

•

Students communicate for a variety of purposes, from basic tasks such as to ask and answer
questions, describe, and retell, to more academic tasks such as express feelings and
preferences, giving an opinion, making an argument, and giving a presentation.

•

Students have many opportunities to use multimedia (e.g., Internet, CD‐ROM, software),
illustrations, analogies, and visual aids in their oral presentations depending on the purpose
and audience.

•

Activities to develop effective use of English in a variety of contexts and comprehensible output
include role‐play, reader’s theaters, debates, speeches, songs, poems, and so forth.

•

Students are encouraged and guided to demonstrate proper pronunciation, rhythm, stress, and
intonation of English in their oral discussions and presentations. The teacher provides explicit
and immediate corrective feedback on speech and oral fluency and accuracy.

6. Adapt speech to a variety of contexts
and communicative tasks, demonstrating
command of formal English when indicated
or appropriate.
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From the Standards—Language: Conventions, effective use, and vocabulary
The Language standards include the essential “rules” of standard written and spoken English, but they also approach language as a matter of craft and informed choice among alternatives. The
vocabulary standards focus on understanding words and phrases, their relationships, and their nuances and on acquiring new vocabulary, particularly general academic and domain‐specific words and
phrases.

College and Career Readiness
Anchor Standards for Language

Carousel of IDEAS

L.CCR.1‐2

Carousel explicitly teaches grammar forms within the functions of language (describing, restating,
expressing differences, connecting ideas, and so forth).

Conventions of Standard English
The CCSS call for students to:
1. Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

Grammatical forms include (but are not limited to):
• Nouns (singular and plural, irregular plurals, collective nouns, articles, countable/uncountable
nouns, possessive nouns, derivational nouns, content area abstract nouns, figurative language)
• Pronouns (subject, object, possessive, reflexive, demonstrative, relative, reciprocal pronouns)
• Verbs (present and past, irregular past, present progressive, future, imperatives, modal
auxiliaries, present and past perfect, phrasal verbs, conditional)
• Prepositions (of location, direction, time; specialized prepositions)
• Conjunctions
• Adjectives (comparatives & superlatives, descriptive, synonyms & antonyms, placement of
adjectives)
• Adverbs (with –ly, adverbs of time and frequency)
This charts on the next page show the scope and sequence of grammatical forms covered. The
Language progress Card provides an efficient and effective way of monitoring student progress.
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L.CCR.3

Knowledge of Language
The CCSS call for students to:
3. Apply knowledge of language to understand how
language functions in different contexts, to make
effective choices for meaning or style, and to
comprehend more fully when reading or listening.

In Carousel, students use grammatical structures to perform a variety of actions and tasks such as
asking and answering questions, expressing opinions, restating, comparing and contrasting, connecting
ideas, and so forth. There are many varied opportunities in the program for students to use language
in authentic and functional contexts to develop accuracy and fluency. For a full list of the language
functions covered, see Appendix G of the Teacher’s Guide.

L.CCR.4‐6

Vocabulary Acquisition and Use
The CCSS call for students to:
4. Determine or clarify the meaning of unknown and
multiple‐meaning words and phrases by using context
clues, analyzing meaningful word parts, and consulting
general and specialized reference materials, as
appropriate.
5. Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.
6. Acquire and use accurately a range of general
academic and domain‐specific words and phrases
sufficient for reading, writing, speaking, and listening
at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge
when considering a word or phrase important to
comprehension or expression.

•

Vocabulary is organized into themes that are
spiraled through the program with each unit
building on the previous.

•

Picture and word cards and thematic pictures put
vocabulary into context.

•

Vocabulary instruction is explicit and there are many
activities and tasks to reinforce and use vocabulary
in social and academic contexts.
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•

Students receive instruction on word parts,
prefixes and suffixes, homophones and
homographs, Latin root words, as well as
strategies on analyzing and using context clues
to understand unknown words.

•

Literature selections incorporate the chapter’s
vocabulary in an authentic context.

•

Students receive instruction in idiomatic
language.
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Carousel of IDEAS Assessment Overview
Assessment
Purpose
Placement

Test Type
1. Use a formal language proficiency test (e.g., state ELP test, IPT Oral Test)
OR
2. Use a Carousel Tester placement test
OR
3. Use a Carousel listening and speaking performance-based evaluation in conjunction with a chapter pre-test
(see Carousel Teacher's Guide page 28 for details)

Monitoring
Progress

"Observing Student Progress" Sections




Formative
Assessment

Learning objectives for each lesson are listed
at the end of the lesson to remind teachers to
stop and evaluate students' progress
Ask yourself, "Do students meet these key
objectives?"
If students did not grasp a concept presented,
review and reinforce

Chapter Overviews & Evaluation Checklists





Found at the beginning of every chapter
Outlines the learning objectives for each lesson in the chapter: Listening, Speaking, Reading, and Writing
Use these objectives to track each student's progress and to measure how well students are meeting the
objectives
Available as reproducible blackline masters in the Resource Book
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Portfolio Evaluation








Students create and compile a
portfolio of work they
complete for each chapter
Shows what students are
doing well and areas that
need attention
Serve as a body of evidence
to demonstrate that content
standards have been met
At the end of a chapter,
students choose three pieces
that demonstrate their best
work
Evaluate students' portfolio
using Assessment Form 2
found in the Resource Book
Portfolios are rated: Superior,
Average, Below Average, and
Fails to Meet Objectives

Unit Evaluation






At the end of each unit,
evaluate each student's
overall performance for that unit
Assess the following criteria:
 Mastery of chapter objectives
 Ability to work with others
 Ability to work independently
 Completion of assignments neatly, accurately, and on time
 Listening & speaking performance evaluations
 Reading & writing chapter tests
 Portfolio evaluations
Use Assessment Form 3 found in the Resource Book
If student scores "superior" or "satisfactory" in all categories, move to the next unit. However, if the student scores
"not satisfactory" in any category, provide additional instruction and practice to prepare him or her for the next unit
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Language Progress Card


Summative
Assessment

Monitor and track student progress

End-of-Chapter Testing


Option 1: Use the formal end-of-chapter tests in the Carousel Testers (grades 2-5) or the Carousel Testers
(grades K-1). The Carousel Tester Examiner's Manuals provide information about test administration, scoring
rules, answer keys, implications for instruction, and other helpful information.



Option 2: Use the informal end-of-chapter listening and speaking interview (outlined in the Teacher's Guide) and
the reading and writing test in the Resource Book.

OR
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