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Introduction to PRIME

WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review
of Instructional Materials for ELLS.

The PRIME correlation process identifies how the components of the 2012 Amplification of the English
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional materials.
These materials may include core and supplemental texts, websites and software (e.g., apps, computer
programs), and other ancillary materials. PRIME is not an evaluative tool that judges the effectiveness of
published materials.

Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This
may be renewed annually. Contact WCEPS for pricing details at store@wceps.org or 877-272-5593.

New in This Edition

PRIME has been expanded to include
e Correlation to the WIDA Standards Framework
e Connections to English and Spanish Language Development Standards
e Relevance for both U.S. domestic and international audiences

Primary Purposes

e To assist educators in making informed decisions about selecting instructional materials for
language education programs

e Toinform publishers and correlators on the various components of the WIDA Standards
Framework and of their applicability to the development of instructional materials

Primary Audience

e Publishers and correlators responsible for ensuring their instructional materials address language
development as defined by the WIDA English and Spanish Language Development Standards

o District administrators, instructional coaches, and teacher educators responsible for selecting
instructional materials inclusive of or targeted to language learners

At WIDA, we have a unique perspective on how to conceptualize and use language development
standards. We welcome the opportunity to work with both publishers and educators. We hope that in
using this inventory, publishers and educators will gain a keener insight into the facets involved in the
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language development of language learners, both in the U.S. and internationally, as they pertain to
products.

Overview of the PRIME Process

PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, including
information about the publisher, the materials’ intended purpose, and the intended audience.

In Part 2, you answer a series of yesino questions about the presence of the criteria in the materials. You
also provide justification to support your “yes” responses. If additional explanations for “No” answers are
relevant to readers’ understanding of the materials, you may also include that in your justification. Part 2
is divided into four steps which correspond to each of the four elements being inventoried; see the
following table.

PRIME at a Glance

Standards Framework Elements Included in the PRIME Inventory

1. Asset-based Philosophy

A. Representation of Student Assets and Contributions

2. Academiclanguage

A. Discourse Dimension

B. Sentence Dimension

C. Word/Phrase Dimension

3. Performance Definitions

A. Representations of Levels of Language Proficiency

B. Representations of Language Domains

4, Strands of Model Performance Indicators and the Standards Matrices

A. Connection to State Content Standards and WIDA Language Development Standards

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

C. SupportsforVarious Levels of Language Proficiency

D. Accessibility to Grade Level Content

E. Strands of Model Performance Indicators
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PRIME Part 1: Provide Information about Materials

Provide information about each title being correlated.

Publication Title(s): Carousel of IDEAS, 4™ Edition

Publisher: Ballard & Tighe, Publishers

Materials/Program to be Reviewed: Carousel of IDEAS- Sets 1 & 2

Tools of Instruction included in this review: Teacher’s Guide, Resource Book & Resources. Examples are
taken from the Teacher’s Guide.

Intended Teacher Audiences: Content Specialists, Classroom Teachers, Resource Teachers & Language
Teachers

Intended Student Audiences: K-5 Grade Level English Lanquage Learners

Language domains addressed in material: Listening, Speaking, Reading & Writing

Check which set of standards will be used in this correlation:
O WIDA Spanish Language Development Standards

WIDA English Language Proficiency Standards

WIDA Language Development Standards addressed: (e.g. Language of Mathematics). Social and
Instructional, Language Arts, Mathematics, Science & Social Studies

WIDA Language Proficiency Levels included:_Levels 1-5

Most Recently Published Edition or Website: 4™ Edition; www.ballard-tighe.com

In the space below explain the focus or intended use of the materials:

Carousel of IDEAS is a program designed to prepare K-5 English language leamers for transition into
mainstream academic classes. The program integrates listening, speaking, reading, and writing into the
major content areas. It can be used in a pull-out or an immersion program. The program allows teachers
to customize the lessons based on the student abilities. The variety of activities and teaching materials
enables teachers to provide differentiated instruction and address a wide range of learning styles and
student abilities. The program builds on prior learning and language is recycled from chapter to chapter to
build upon concepts presented. Integrated literature helps students build and refine literacy and critical
thinking skills. Students engage in active leaming and group settings to experience authentic and
meaningful communication.
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PRIME Part 2: Correlate Your Materials

1. Asset-Based Philosophy

A. Representation of Student Assets and Contributions

The WIDA Standards Framework is grounded in an asset-based view of students and the
resources and experiences they bring to the classroom, which is the basis for WIDA's
Can Do Philosophy.

1) Are the student assets and contributions considered Yes No
in the materials?

<

2) Are the student assets and contributions es No

systematically considered throughout the materials?

Justification. Provide examples from materials as evidence to support each yes”
response for this section. Provide descriptions, not just page numbers.

1. Student assets and contributions are considered throughout the Carousel of IDEAS program. The
language learning model emphasizes communication and provides content, guided discussions, and
open-ended questions that encourage students to share their own experiences and engage with peers.
Example activities include students telling about animals found in their native countries, zoos they have
visited, previous schools, holidays, household items, and types of transportation commonly used in
their native countries. View an example speaking and grammar activity that encourages sharing from
Unit 6, Chapter 5 Teacher’s Guide (TG), p.364:

¢ Tell students: 1 have been in the United States for years. | have
been here since . Ask each student: How long have you been in
the United States? Students should respond following your model. Next,
organize students into pairs and have them take turns asking and

answernng the question

Theme Pictures is a vocabulary and language activity that draws upon prior knowledge and builds
background knowledge. A descriptive image is presented to the class, and a guided discussion that
includes open-ended questions encourages students to contribute personal knowledge. See examples
from Unit 8, Chapter 2 TG/Theme pictures #32-35:
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TEACHING TIP

Take advantage of the engaging nature of the topic by asking students about
holidays/festivals they celebrate. Have students discuss their favorite holidays,
family traditions, special meals, and so forth. Encourage students to bring in
decorations, food, and other items related to their favorite holidays,

ADVANCED LANGUAGE DEVELOPMENT ACTIVITIES

Display Theme Pictures #32-35 and say: These pictures show people doing
different activities during the seasons of the year. Point to #32: This is a father
and his children enjoying their yard during the spring. Point to #33: These
children are having a summer picnic in the park. Point to #34: This picture
shows a boy helping his grandfather rake the fall leaves. Point to #35: This
family is having fun playing in the winter snow.

In addition, lessons conclude with the family oriented Activity Sheet in which students complete
content related activities with their families. These are often interactive and include games and musical
chants. If no family members speak English, students are encouraged to complete the activity in the
native language. Atthe beginning of the year, teachers are encouraged to send a letter home that
explains the process and student progress. Model parent letters are available in Cambodian, Chinese,
Hmong, Laotian, Spanish, and Vietnamese. View an example from Unit 6, Chapter 5 TG, p.357:

B i
Give each student a copy of the Chapter 5 ACTIVITY — A

PICTURES and ACTIVITY SHEET 104 (“Look What I
Found!”). In their houses, students are to look for the household
items included in the ACTIVITY PICTURES. If they have an
item in their house, they should cut out the picture and paste it
on the activity sheet. Have students bring their activity sheets

_\&\/‘,. ” >

back to class and place them in the Chapter 5 Portfolio. i R

NOTE: The parents and/or guardians of many of your students may not speak English. As appropriate, encourage
students to use their home language in completing these assignments. Model how to complete the assignment before
students take it home. Research consistently shows that a parent/guardian’s interest in and support for education are
the key factors in student academic success. In this sense, the specific assignment is not the target.

2. Activities that encourage students to share their own experiences, connect and communicate with
their peers, and connect self to content are systematically presented in Carousel of IDEAS. For
example, each lesson begins with a greeting that connects the student to chapter content. In this
example from Unit 3: Chapter 7 TG, p.490, the chapter vocabulary and content is about food, stores,
and eating.
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Establishing an Instructional Base Line

You will need: Chapter 7 PRE-TEST

* Write today's date on the board,

* Start cach kesson by greeting your students: Good morning! Did you have s good
breakfast? Did you eat something healthy? Rabse your hand if you think yvou ate the
biggest breakfast,

* Tell students: Today we're going to review the letters in the English alphabet and use
them to make words and sentences, Explain that before you begin, you want 1o find out
what they already know about this topic. This will provide a base line assessment for this
chapier, Give each student a copy of the Chapser 7 PRE-TEST. Show students where 10 write
their names and the date. Read the directions and review the sample item for each part of the
test. Reassure them that all they have to do is their best and not to woery if they don't know
the answers

Throughout the units, chapters, and lessons students practice new language in conversations that mimic
real-life situations and encourage peer communication. In this example interactive activity from Unit 3:
Chapter 7 TG, p. 502 the lesson begins with a prior knowledge discussion. This exemplifies how
Carousel begins most lessons, by connecting first to the student and then teaching new content.

Presentation

* Remind students that every day we see many words on signs in our
neighborhoods and communities. Ask students to give you examples of
signs they see every day (e.g., street names, names of buildings,
instructions in elevators, “for rent” signs, speed limit signs, and so forth).
Distribute copies of ACTIVITY SHEET 176 (“Sign Language) and
explain to students that they will be taking a walking tour around your
school. Read through the directions with students so that they know what
to focus on during their walk.
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2. Academic Language

WIDA believes that developing language entails much more than learning words. WIDA
organizes academic language into three dimensions: discourse, sentence, and word/phrase
dimensions situated in sociocultural contexts. Instructional material developers are encouraged
to think of how the design of the materials can reflect academic language as multi-dimensional.

A. Discourse Dimension (e.g., amount, structure, density, organization,
cohesion, variety of speech/written text)

1) Do the materials address language features at the Yes No
discourse dimension in a consistent manner for all
identified proficiency levels?

2) Are the language features at the discourse dimension Yes No

addressed systematically throughout the materials?

Justification. Provide examples from materials as evidence to support each ‘yes”
response for this section. Provide descriptions, not just page numbers.

1. Carousel of IDEAS places a strong emphasis on providing opportunities for students to discuss and
work collaboratively in academic and social contexts that are supported for all targeted proficiency
levels. Students communicate continuously in the Carousel program, from basic communications like
answering and asking questions, describing, and retelling, to academic tasks like creating an argument
and giving a collaborative presentation. Discussions and cooperative learning activities occur in small
and large group settings. Teacher guided discussions that include open-ended questions are found at the
beginning of each chapter, in the Theme Picture lessons, and throughout the unit language lessons.
Chapters begin with whole-class prior knowledge discussions like this example from the TG Unit 3,
Chapter 7 TG, p.490:

You will need: Chapter 7 PRE-TEST

* Write today’s date on the board
e Start cach lesson by greeting your students: Good morning! Did you have a good
breakfast? Did you eat something healthy? Raise your hand if you think you ate the

biggest breakfast.

See anexample from Unit 6, Chapter 5 TG, p.364 of a graphically supported Theme Picture lesson that
includes listening and speaking activities that promote discourse.
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Transparency 18

* Display TRANSPARENCY 15 ("A
Classroom™) and talk abowt the people
in the picture using the present perfioct
tense: Mrs, Morales has written the
bhomework on the board, Fred has
placed a book oo the Mloor. Row has
wsed the scissars, Write these sentences
oo the bourd or on charnt puper and
underbine the verbs. Remind students
that it will take them some time 1o Jearn
the past participle of ivegular verbs
(e.g.. writion). Have student voluntoers
make othor stalements about the people

0 the piture usieg the present perfoct
tense. Provide corrective feedback as
seoded. Then bave stodents work with o
panner o write three seniences shout
the people in the pacture using the
prosent perfect tense. Circulate around
the room and help students as needed
Have students share thesr sentences
with the class und then put them in the
Chapier § Portfolio

Discourse dimension practice occurs in activities that develop language in a variety of contexts that
include role-play, reader’s theater, and debates. Activities are followed with discussions that use the
new language and reflect on the lesson objectives. The following example discussion in Unit 3, Chapter

7 TG, p.498 follows a role-play activity.

the play: Did you like this play? Who are the characters in this play?
[the letters of the alphabet, teacher, children] Why does the letter “z”
think it is the most important letter? [it has a lovely shape and it is the
last letter in the alphabet— a very important place] Which letter do you
think is most important? Why?

This example follows a writing lesson in Unit 3, Chapter 7 TG, p.506:

Apply & Extend

» Talk with students about their experiences with the writing process, Ask
students why writing is important. [we use it to communicate with others;
writing is required in many jobs| Ask them what they find difficult and
what they find easy about writing. (Use this information in instructional
planning.) Ask them whether they like to write and why. Find out if any

students would like to be writers when they grow up. Talk about the
different jobs that writers can do (e.g., book author, editor, journalist,

speech writer, etc.).

Additionally, oral and written discourse is geared specifically to the language levels addressed in each
chapter. Language activities are supported with a range of scaffolds that include
graphic/sensory/interactive supports, language frames, language models, and guided questioning

techniques to assist in automaticity of language and oral output. View an example interactive language

development lesson from Unit 3, Chapter 7 TG, p.502:
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* Lead students around the school and point out the words you encounter

rth). Have

S names, street names, buiIKiing

dentify words or letters that they rec ) point out any
symbols used on signs, such as stick figures of men and women on
restrooms. Discuss with students what the symbols mean and why they
are used instead of or in addition 10 words. Have students note on their
wounter, Allow time in class fos
Have students place their completed

ctivity sheets in the Chapter 7 Portfohio

uvity sheets which signs they er

s Y¢C
students to discuss what they saw

2. Carousel of IDEAS presents language features at the discourse dimension systematically in all
lessons, chapters, and units in the program. Each chapter contains 5-6 lessons that present systematic
instructional routines. These routines include vocabulary and language practice, language domain
lessons, presentations, extensions, family activities, and assessments. Each of these routines include
opportunities similar to the examples in part 1, that practice language at the discourse level.

3) Sentence Dimension (e.g., types, variety of grammatical structures,
formulaic and idiomatic expressions; conventions)

1) Do the materials address language features at the Yes No
sentence dimension for all of the identified
proficiency levels?

2) Are the language features at the sentence dimension Yes No
appropriate for the identified proficiency levels?

3) Are the language features at the sentence dimension Yes No

addressed systematically throughout the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) Carousel of IDEAS presents language features at the sentence dimension for all targeted language
proficiency levels. Students are placed into the appropriate Carousel level prior to starting the program.
All language domain activities are appropriately leveled for the targeted proficiency. Throughout the
lessons, teachers lead discussions practicing new language, figurative meanings, and syntactical
structure through the use of the sentence frames that target specific grammatical forms and verb tenses.
Students practice target grammatical forms in whole-class exercises, small peer groups, and in writing
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activities that practice a range of actions like practicing dialogue, comparing and contrasting, and

expressing opinions. For example, after introducing the vocabulary at the beginning of the chapter,

teachers lead a discussion using the new terms and targeting grammatical structures. This is

accomplished by utilizing resources such as the Picture Cards, Theme Pictures, Transparencies,

Activity Sheets, and language supports in the TG to create interactive activities.

See example sentence level speaking and writing activities from Unit 6, Chapter 5 TG, p.355 and 373 :
Listening/Speaking

R
* Han t one PICTURE CARD to cach stadent to 4

pract recognition of the target Y ana t

re essive nouns and prosouns. For example

BiVEe ¢ tudent the tissue card and say: Whose tissue is

this? It Is Abdul’s tissue. It Is his tissue. Continee

sking guestions in this fashion and ¢ students respond

wing your maodel. Then | 1s ke

playing the role of “teacher” and ask h s
* Review object pronoans {covered in Unit 5) with students

Call four students to the front of the class —at least one boy and one girl

Have two stodents (a boy and a girl) stand individually, Have the other

wo stud pether. Put the PECTURE CARDS on o table and ask

2 stud his command: Give the towel to him., Point

10 the male ssudent standing by himself. Suy: | am giving the towel to

him. Have the student volumteer repeat afder you while handing the towe

PICTURE CARD to the male student. Maodel this for students to make

sure they understand what to do, Contimoe with other commands: Give

the dustpan to her. Give the washcloth to them, Give the mop to me

Give the can opener to ux. . and so forth, Continue until all students

have had a chance to participate

Writing
—
R P I boe '
n re ol b | )
. g sy
s . th & R
at
3ok Both Meve

2. All sentence level listening, speaking, reading, and writing lessons are leveled and appropriate for
the identified proficiency levels. Content is clearly labeled by proficiency level, and Carousel includes
a range of student assessments that help to place students in the correct level and judge their readiness.
Unit and chapter content is leveled and contain instructional scaffolds and differentiation to support
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learners working above or below level. These include but are not limited to writing models, templates,
and language frames. For example, language activities like the Picture Cards and Theme Pictures
practice sentence domain language structures for the targeted level and also include differentiation for
multiple proficiency levels. View example instruction for Theme Picture #36, Unit 8, Chapter 4:

ADVANCED LANGUAGE DEVELOPMENT ACTIVITIES

Show students the theme picture and say: This is a picture of a natural history
museum. These children are learning about different kinds of animals and insects.

Listening and Speaking

*  Have stud describe hi ing in the theme picture using a
complex or compound sentence. Example: The boy looked at the insects as soon
as he got to the museum.

*  Ask students questions about the theme picture that require them to predict,
persuade, and debate: What are the children doing? Why are the boy and
girl writing? These animals are not alive. Where could you see live animals
like these?

*  Have students role play conversations between people in the pictures. Make sure
students incorporate target vocabulary they are learning.

h
g Napp

Reading and Writing

*  Ask students: What are the children in the picture doing? Do you think it’s
important to have places where people can look at and study animals? Have
students imagine that their city is closing down the local natural history museum
to make room for a new shopping mall. Have stud: write a letter to the city
council either supporting the shopping mall project or persuading the council to
reconsider closing the museum. Students should be sure to explain their
positions and include at least three reasons supporting them. Have students share
their letters with a partner.

LANGUAGE DEVELOPMENT ACTIVITIES FOR OTHER LEVELS

Beginning: Students are able 1o listen and respond soaverbally and/or speak in one
or two-word respomses. Give diroctions and sk questions such as: Is this the buffale”
Is this the leopard or the ostrich” How many animals in the picture have four
legs? Poimt to the spider. Continue with other yes/no and sither'or guestions

Early Intermediate: Focus on stodents’ shility 10 speak in short, ssmple semences
Have them describe the picture, Ask guestions such &s: Whst are the children in
this pleture doing? Describe the ostrich/lcopard/ecagle. Huve students write 2
semence explaiming something that is happening in this picture; then ask students 10
read their sestences 10 a partoer

Intermediate: Srodents ae starting to speak in complex sentences, and they are able
10 form opinsons whes promapied. Ask guestions such 2s: Does the ruccoen live in
the same type of habitat as the rhinoceres? How do you know? Have you ever
seem any of these animals? Where? Have stodents choose one aninsal i the pictare
s write several sentences describing ie

Early Advanced: Students are speaking in complex and compound sentences, and
they should be able 10 anslyze and debale & position, Ask guestions such ss: Why do
people go to & natural history mascum? Why is It Impoertant to have a place to
study wild animals? Have students write 8 paragraph responding to one of the
questions and then read their paragraphs 10 u partner.

3. Sentence level language features are presented systematically throughout the Carousel program.
Chapters contain 5-6 lessons that present language development lessons in a systematic manner. Al
lessons, no matter if the focus is reading or writing, include multiple opportunities for students to
practice language at the sentence level. View the range of writing and speaking activities, from
describing the location of objects to comparing and contrasting books and movies, in the content
objectives from the representative lessons in Unit 6, Chapter 5 TG, p.352:

Unit 6, Chapter 5 Overview

LESSON SKILL

EMPHASIS

1 Listening,

KEY OBJECTIVES'

Listen attentively 1o presentation of target vocabulary: Carousel nouns, household items

Speaking, 512 Recognize and
Reading &

of target vocabulary through verbal and nonverbal

communication: Carousel nouns, houschold items

Writing 513 Describe location of objects (e.g., The broom is in front of the sink.)

504  Ask and answer questions (¢.g., Whose crib is this? It is Abdul's crib. It is his crib.)

515 Look up words in a dictionary and read definitions and sentences

516 Write original sentences using target vocabulary words

5.0.7 Identify silent letters

518 Describe things orlly and in writing using multiple adjectives (¢.g., That is a big, soft towel.)

"

Listening, 52.1 Listen attentively to presentation of target vocabulary: other (synomym)
2 H

Speaking, 522 Recognize and
Reading &

small.)

communication: other (synonym)
Writing 523 Identify and match synonyms orally and in writing
524 Describe two houschold items using synonyms (c.g., The comb s little, The toothbrush is

of target vocabulary through verbal and nonverbal

525 Replace words with synonyms in written sentences

3 Listening, 53.1 Listen atientively to presentation of target vocabulary: verbs (have/has + past participle)
Speaking, 532 Recognize and of target vocabulary throagh verbal and nonverbal
Reading & communication: verbs (have/has + past participle)

Writing 533 Complete sentences using the present perfect tense

534 Ask and answer questions (¢.g., Have you used the fan? Yes, I have used the fan.)

535 Describe states of being and actions using the present perfect tense (¢.g., | have been in the
United States for two years. Fred has placed a book on the floor.)

536 Write sentences describing houschold iems a family member has and has not used

11 |Page



LESSON SKILL KEY OBJECTIVES

C. Word/Phrase Dimension (multiple meanings of words, general, specific, and
technical language?)

1) Do the materials address language features at the Yes No
word/phrase dimension in a consistent manner for
all identified proficiency levels?

2) Are words, expressions, and phrases represented in Yes No
context?

3) Is the general, specific, and technical language Yes No
appropriate for the targeted proficiency levels?

4) Is the general, specific, and technical? language Yes No

systematically presented throughout the materials?

Justification. Provide examples from materials as evidence to support each ‘yes”
response for this section. Provide descriptions, not just page numbers.

1) The Carousel program uses a consistent method to address language features at the word/phrase
dimension for all identified proficiency levels. Each chapter targets a specific language proficiency
level, and the vocabulary and language structures are practiced at that level throughout the chapter.

2General languagerefers to words or expressions nottypically associated with a specific contentareas (e.g.,
describea book).
Specific languagerefers to words or expressions used across multipleacademic contentareas inschool (chart,
total, individual).
Technical languagerefers to the most precise words or expressions associated with topics within academic content
areasinschool andis reflective of age and developmental milestones.
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Carousel instruction utilizes a range of resources for vocabulary/language instruction including Picture
and Word Cards, Theme Pictures, and the IDEA Picture Dictionary 1 & 2. The Picture and Word
Cards are colorful 4x5” cards with illustrations and photographs that facilitate comprehension of target
vocabulary words. See examples:

soldier

astronaut

Theme pictures are full color illustrations or photographs that provide an authentic context for language
learning, and leveled questions appropriate for a range of proficiency levels. See example from Theme
Picture #28:

Additionally, the IDEA Picture Dictionary is a resource for early readers and includes 600 illustrated
entries, translations into six languages, and language development activities. Carousel language lessons
encourage students to consult the visual dictionary and learn its varied uses.
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cafeteria / camper Cc

s cafeteria: (kaf-ub calf: (kaf) n. a
ne A Q TEER-0e-uh) & & mammal; a
4 - R[N room where food is voung cow
- sald and vaten

The calf is too young to be away Som its mother
The students eat lunch in ™ cafeteria young )

calm: (kahm) ad). peaceful; relaxed
cake: (kayk) . a
sweet, baked food,
usually containing
flour, sugar, and eggs

Cal s my tavorie dessen.

5099 calculate: (KAL-kyoo-
Lot layt) o to determine by
A0 “"“:‘._ n~.:'h( T, The chidren were calm a5 they read stones by
Q = A the e

A0

Other instructional supports that help to differentiate content include kinesthetic activities like games,
chants, songs, language starters, and models. Words and concepts from earlier chapters are recycled in
subsequent chapters to help students retain and build upon what they have learned.

Vocabulary instruction is consistently presented in each chapter. First, students are presented with a
Theme Picture, and introduced to the new target vocabulary words. Words and phrases are then
practiced and applied in various language domain activities throughout the chapter lessons. Students
receive instruction on word parts, prefixes and suffixes, homophones and homographs, Latin root
words, and strategies on analyzing and using context clues to understand unknown words.

See anexample practice activity from Lesson1 in Unit 6, Chapter 5 TG, p.355:

Practice

* Display THEME PICTURE #26. Organize students into pairs and have
them take turns asking and answering questions about the items shown in
the picture. Provide a model for students to follow

Where is the crib?
The crib is next to the wable

Circulate around the room and help students as needed

* Hand out one PICTURE CARD 1o cach student to
practice recognition of the target vocabulary and 1o
review possessive nouns and pronouns. For example,
give one student the tissue card and say: Whese tissue Is
this? It is Abdul’s tissue. It is his tissue. Continue
asking questions in this fashion and have students respond
following your model. Then have students take turns
playing the role of “teacher™ and asking the questions,

2. The Carousel of IDEAS program presents new words, expressions and phrases in context
consistently throughout the program. Prior knowledge is activated when students are introduced to new
vocabulary and language with visual and contextual support. With audio supports, students listen to
new language in phrases and expressions related to the content theme. Students practice using the new
language with a range of resources and extension activities that all connect to the chapter content.
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3. Students are presented with general, specific, and technical language in each leveled unit. Students
use general vocabulary specific to living and working together throughout all lessons and chapters.
Carousel specifically teaches idioms and expressions that are difficult to learn in both social and
academic situations. Specific vocabulary is taught in the lessons that target content areas like Science
and Social Studies. Each chapter includes a connection to a content area and teaches words, phrases,
and concepts related to the connection. These content connections help familiarize students with
academic language and subject matter they will encounter in mainstream classrooms. Academic and
technical language is included throughout the program in the instructional language, academic
language functions practiced in each chapter, language arts instruction, and in the content specific
readings and activities. See examples from Unit 6, Chapter 5 TG, p.351:

Key Chapter Functions

Rsking and answering questions

Describing abjects in space (location)
Describing things
Describing actions

Content Emphasis: Science—gathering data by observing texture,
smell, size, taste, and other features; Language arts—distinguishing .

X R i = = Confirming predictions
reality from fantasy Distinguishing reality from fantasy

Predicting

4. General, specific, and technical language is systematically presented throughout the Carousel of
IDEAS program. VVocabulary is organized into themes that are spiraled through the program with each
unit building on the previous. Each chapter focuses on general and academic vocabulary and includes
specific connections to content areas like Science and Social Studies. These words/phrases are
systematically incorporated into all language domain activities, including literature selections
incorporate the chapter’s vocabulary in an authentic context.
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3. Performance Definitions

The WIDA Performance Definitions define the WIDA levels of language proficiency in
terms of the three dimensions of academic language described above (discourse,
sentence, word/phrase) and across six levels of language development.

A. Representation of Levels of Language Proficiency

1) Do the materials differentiate between the language Yes No
proficiency levels?

2) Is differentiation of language proficiency Yes No
developmentally and linguistically appropriate for
the designated language levels?

3) Is differentiation of language systematically Yes No

addressed throughout the materials?

Justification. Provide examples from materials as evidence to support each ‘yes”
response for this section. Provide descriptions, not just page numbers.

1. The Carousel of IDEAS program is a leveled program organized into 2 sets. Set 1 targets students in
the WIDA proficiency levels of entering and emerging. Set 2 targets developing, expanding, and
bridging students in the intermediate to advanced stages of language acquisition. There are multiple
methods for student placement into Carousel of IDEAS that are adapted for various teaching situations
and students. These include a placement test and a speaking and listening performance-based
evaluations. The Placement Test Booklet includes a Tester Examiner’s Manual with directions, scoring
rules, answer keys, and all the information needed for placing students into the appropriate Carousel
level. Once students are placed in the appropriate level, specific skills can be tested in each chapter to
establish student knowledge and readiness. These tests are administered at the beginning of each
chapter, see anexample in Unit 3, Chapter 7 TG, p.490:

Establishing an Instructional Base Line

You will need: Chapter 7 PRE-TEST

* Write today’s date on the board

* Start each lesson by greeting your students: Good morning! Did you have a good
breakfast? Did you eat something healthy? Raise your hand if you think you ate the
biggest breakfast.

* Tell students: Today we're going to review the letters in the English alphabet and use
them to make words and sentences, Explain that before you begin, you want to find out
what they already know about this topic. This will provide a base line assessment for this

PRE-TEST. Show students where to write

chapter. Give each student a copy of the Chapter 7
their names and the date. Read the directions and review the sample item for each part of the
test. Reassure them that all they have to do is their best and not to worry if they don't know

the answers
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2. Differentiation of language proficiency is developmentally and linguistically appropriate for all
designated language levels. Program content correlates to ELP national standards for each level. In the
TG, a variety of differentiation strategies are available to address a range of learning styles and student
abilities. View example differentiation on the back of the vocabulary and language activity Theme
Picture #19. This example activity targets intermediate language learners but includes differentiation

for a range of learners.

INTERMEDIATE LANGUAGE DEVELOPMENT ACTIVITIES

Show students the theme picture and say: This is a picture of a busy street. We're
Inside a travel agency looking eut through 8 windeow at the street. Sometimes
when people want to travel, they go to 2 travel agency for help In getting thelr
tickets and muking thelr travel plans,

Listening and Speaking

*  Point 1o a vehiclke in the pictuse. Have a stadest volunteer name the vehicle
and describe where it is located in the picture (e.g., in front of, in back of,
near, bessde)

*  Ask students 10 same o vehicle in the plcture aad sell about a time they traveled
in that vehicle
Name a place (e.g.. China) and ask the following question: How will you get
there? The student who responds (¢ g, | will take & plane) then names snother
place and asks the guestion. Continse until all students have participated

*  Ask studests to create categories of vehicles (e.g., vehacles that travel in the air;

vehicles used in an emergency; vehicles stadenss take %0 school, ete.) and then
ask them to classify the vehicles in the theme picture according the categones
Ask students questions sbout the theme picture that roquire prediction: Where
de you think the ambulance is going? How do you think the bicycle rider
will Teel after a loag ride?

Reading and Writing

*  Have students write sentences comparing/coatrasting vehicles in the theme
picture. Example: The bus (s bigger thaw the mall truck. The alrplane travels
favter than the car. The police car and ambulance have sirens
Draw a simple compass an the board. Paint to a vehicle in the picture and &

direction on the comgpass, Ask stodents 1o write & sentence using e vehicle and

the direction. Model this for stadents: The madl carvier deiver the mall truck
west. The firefighter travels east on the fire engine

LANGUAGE DEVELOPMENT ACTIVITIES FOR OTHER LEVELS

Beginning: Swdents are able to listen and respond nomverbally and/or speak in one-
or two-woed responses. Give directions and ask guestions such a5 Point to the
bicycle, Is this the sailboat? Is this the fire engine or the train? Is the school bus
yellow or blue? Coatinue with other yes/no and either/or guestions

Early Intermediate: Focus om students” ability 8o spesk in short, simple sentences
Have them describe the picture. Ask guestions: What is happening in this picture?
Whe is on the bicyele? What is the wonsan Insbde deing” Have stadents wrie 2
seaseace explaining something that is happening in this picture; then ask stadents 10
read thelr semences to a panner.

Early Advanced: Stedents are speaking im complex and compound sentences, and
should be able 1o analyze and debale a position. Ask questions such as: What do you
think would happen if the fire engine stopped working? What would kappen if
the mall truck broke dowa? What would happes If the travel agent did net have
& computer? Have students wrine a paragraph responding to one of these guestions
and then read their paragraphs 10 a partner

Advanced: Stadents are able 10 liston, speak, read, md write proficiently in English
Focus on their ability o predict, perssade, and debate. Ask questions such as; What
are the things you can see and do in & helicopter? Where can you go on & train?
What are the advantages of air travel? What are the advantages of other kinds
of transportation? Have students pretend they spent & day traveling in one of the
vehicles in the picture. They should write a joarnal entry describing the places they
visited and the things thoy saw, and explain why they chose 1o travel in the vehacle
they sclected

Embedded instructional supports that include visual, sensory, and interactive scaffolds are present
throughout every unit to help make content accessible to all learners. For example, literature books are
colorful, visually exciting, and drawn from the major content areas. Colorful pictures are provided to
hang throughout the classroom and are used in small group settings. Interactive lessons include family
activities, games, and music.

3. Differentiation of language is systematically addressed throughout Carousel of IDEAS. Each set
targets a range of language levels, and content in all units corresponds to the targeted language level. A
formal placement test, or another adapted method of placement, places students in the appropriate
Carousel level. All instruction within the units include differentiated instruction and instructional
supports to assist students working above and below level.
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B. Representation of Language Domains
WIDA defines language through expressive (speaking and writing) and receptive
(reading and listening) domains situated in various sociocultural contexts.

1) Are the language domains (listening, speaking, Yes No
reading, and writing) targeted in the materials?

2) Are the targeted language domains presented within Yes No
the context of language proficiency levels?

3) Are the targeted language domains systematically Yes No

integrated throughout the materials?

Justification. Provide examples from materials as evidence to support each ‘yes”
response for this section. Provide descriptions, not just page numbers.

1. Carousel of IDEAS systematically presents listening, speaking, reading, and writing lessons in every
chapter and unit. Listening and speaking skills are practiced in a range of activities that include whole-
class and small group discussions, peer collaborations, debates, games, chants, songs, listening to
teachers read aloud, asking and answering questions, and presenting family extension activities to the
class. Evaluations at the end of the chapter provide assessments of listening and speaking
comprehension. See representative examples of listening/speaking activities:

This speaking lesson in Unit 6, Chapter 5 TG, p.364 practices language using the present perfect tense:

* Tell students: 1 have been in the United States for years. | have
been here since . Ask each student: How long have you been in
the United States? Students should respond following your model. Next,
organize students into pairs and have them take turns asking and

answerng the question

Theme Picture #20 Unit 5, Chapter 3. Theme Pictures include instruction in all language domains.
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INTERMEDIATE LANGUAGE DEVELOPMENT ACTIVITIES

Show students the theme picture sod say: This is 2 pictare of 2 toy store, There are
many different toys b this store. Some of the toys are on shelves. A woman snd
some children are looking of the toys,

Listening and Speaking
*  Ask stodents guestions about the theme picture: What b this child delsg? Is
she haviag fun? Wikat toy does she want to buy? Have studenis smawer
complete seotences, Then have students makeo vp snd sk questions sbout the
coere. Example: K
wo stodents role

themy

7 har the soover B

Have
pecture. Write several i
at least one idiom m Seir
Have studicnts choose a persos s 1oy in the theme pictare, Then sk them 1o
sell what that ponon dad with the oy weimg the past tense. Example: The bay

phaved with Al e er hall

. Ask students 1o name the toy, describe i, snd tell

w tay

Reading and Writing
¢ Have sudests work with a partner 1o write 2 shon dialogue betwoen two of the

peopic in the picture. Encosrage stedesty o use desciptive words (¢ g, real

beavy, light. higperismaller than) and possexsine proncuns (¢.g . mine, hisher
yours, ours, thears )
Have s choose a 1oy in the picture and then wrile a sentence about the oy

that | stmdents underline the how

one err. She wants ko by

In lesson 4 of each chapter, students read literature from a large range of award-winning titles. Text
feature lessons are included to provide all proficiency levels access to the text. Students read each
selection several times, with each reading focuses on a different aspect of the text—structure,
vocabulary, language. Activities tap into prior knowledge, build background, and include pre-reading,
during reading, and post- reading strategies. Students respond orally and in writing to determine the
main ideas, supporting details, character and setting details, story sequence, and problem/solution
situations. Students organize, display, restate,and summarize details and ideas from the text.
Additionally, reading skills are developed on every Picture Card, Theme Picture, CD-ROM
Transparency, The Literature Collection, and in the IDEA Picture Dictionary. The TG extends the
lessons by including research activities and interactive activities like watching the movie version of the
text for comparison. See an example of the reading lesson from Unit 6, Chapter 5 TG, p.366. Notice the
amount of speaking/listening activities integrated into the read aloud section.
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[ lfssons |
Lesson 4 " bt e

Carousel provides students with regular opportunities to write, and each chapter includes a targeted
writing lesson. Writing tasks range from short paragraphs to more extended lessons like writing a
response to literature, book reports, poems, persuasive texts, letters, e-mails, and consumer materials
like how-to manuals. Students learn about the structure of the different writing genres and follow
scaffolded instructional steps, models, and reviewing/editing supports to develop their writing skills.
View a representative writing activity from Unit 6, Chapter 5 TG, p.373:

¢ Have stoderts wrile & pasagraph comparing and cootrasting the book
legend with the movie legend. Review with students how %o write a
peragraph using TEMPLATE 1A-B ("What Is a Paragraph ™ and "How
Write a Paragraph™). Then give cach student a copy of ACTIVITY
SHEET 110 ("Legend: Book Versus Movie™). Make sure students
understand that they should refer to the Vesn diagram you created as 2
class to help them write their paragraphs
Allow stedents 10 work independently
und then with a partner. Give cach
sudent a copy of TEMPLATE C i Saarny - 3
(“Editing Checklist A™) sad explain that -
they should use # 10 edit Sweir work and Lagend: Book Verms Movie ’ -
check their partner’s work. Have stodents -
read Sheir paragraphs alowd and then put
them in the Chagter S Portfalio

2. Carousel of IDEAS listening, speaking, reading, and writing lessons are leveled for the targeted
proficiency level and include instructional supports and differentiation. For example, in the beginning
levels students write simple phrases and sentences following a highly structured model. As the program
progresses, students independently write brief narratives, short stories, and more extended responses.
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All domain instruction includes instructional scaffolds like graphic organizers, models, and language
frames and starters. See an example from Unit 6, Chapter 5 TG, p.373:

* Rent an age-appropriate movie version of the legend you read about.
There are many animated versions of historical legends on film, Wasch
the movie as a class. (Don't forget the popcomn!) After the movie is over,
have students compare and contrast the book and the movie. Record their
responses in a Venn diagram:

- ??‘*_ __Both__ &Viﬁ__

3. The Carousel program is structured in the same systematic manner in each unit and chapter. Each
chapter presents 5-6 lessons that are rich in language domain instruction. At the beginning of all
chapters in the TG, an Overview section lists the listening, speaking, writing, and reading activities
presented in the unit. View the systematic presentation of listening, speaking, reading, and writing
activities throughout a representative chapter:

Unit &, Chapter 5 Overview

LESSON SKILL KEY OBJECTIVES'
EMPHASIS
! Lisiening S11  Lsten anentively 10 presentation of sarpet vocabalary: Canowoed nouns, boasehold Rems
Speakmng, 552 Recogrim and demomstrale comprohomion of taget vocsbudary through vertal and nosverbal
Readieg & commumiont ot Camacse( nouns, housebold tems
Writing 513 Describe location of objects (e.g.. The brooam bs in froet of the sink.)

S1A  Ask and mswer questions (e.g., Whose crib is this? It is Abdul's crib 1t is his crib )

5135  Look wp words in & dictionary and sead deflinitions and seniences

S16  Wrik onginal sentences uning target wocabulary wornds

SI1T  ldentily silent letiem

505 Descrde thisgs omily and in wiinng using sultiple adoouves (e.g., That is & big, soft owel )

Listening, S21  Listen attestively to presertation of tarpet wcabalary: ather (sysonym)

Speakog, 522 Recogaize and demonstrate comprebession of tanget vocebalary through verbal and nosverbal
Reading & commumication: other (rymosye)
Writing 323 ldentily and match synonymsa orally and in writing

$24  Describe two household lems ssing synoayms (e 2., The comb s bixle. The toothbrush &
small )
3235 Replace words with sysonyms in wries seslences

L] Lintening 531 Listen sttestively 10 prescrtation of terpet vocsbelary: verb (Anwelhar 4 paxt participle
Speaking, 532  Recogaize and demonsinne comgrehension of target vocahulary through verhal and nosverbal
Roading & commumcation verds (anehar + past paraacple)
Wrinrng 533 Complets semtences using the presest perfect temse

S34  Ask and mswer guestioos (2.8, Have you wed the fan? Yes, | have used 0 fan.)

S35 Describe states of heing and scthons sing the prosent porfoct fense (eg.. | have boen in the
Umined States for two years. Frod has placed & ook on Be flooe)

S350 Wrike sentences descobing houschold Bems » fumsily member has and has not used
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LESSON SKILL
EMPHASIS
4 Lissening, SA1  Muke profictions esing the foture ease; confirm prodictions following & model (e.g., | fousd
Speaking, out Now Ithek )
Reading & 5A2  Liven to & stary sad respond onally by answering compweheasion, recall, sad critical thinking
Writing qusatian
SA3  Descoss and experiment with diffesesl ways of making popeons asd tske a pall to determine
which popeom recipe & She bewt
SALA  Rewll astwory o 2 fumily member
SAS  Ask imterview questions and recond responses
5 Rendiog & S50 Liven s ly %o po of tanget lary: other (legend)
Weitleg 552 Recognize and preh of mrget tulary through vertal snd noavertel
commuencation: oer (Jegenf)
533  Dusanguish mality from fastasy (e.g., | think s logend i fantasy becume dernons s sot
neal )
554 Oeally compare md contrast hook and movie versions of & logesd
555 Write s peragraph comparing and contrasting two versioms of & legend
556 B writing for hasic comventions (e.g . capial lenen, panctustion, spelling)
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4. The Strands of Model Performance Indicators and
the Standards Matrices

The Strands of Model Performance Indicators (MPIs) provide sample representations of
how language is processed or produced within particular disciplines and learning
contexts. WIDA has five language development standards representing language in the
following areas: Social and Instructional Language, The Language of Language Arts, The
Language of Mathematics, The Language of Science, The Language of Social Studies as
well as complementary strands including The Language of Music and Performing Arts,
The Language of Humanities, The Language of Visual Arts.

The Standards Matrices are organized by standard, grade level, and domain (Listening,
Speaking, Reading, and Writing). The standards matrices make an explicit connection to
state academic content standards and include an example for language use. Each MPI
includes a uniform cognitive function (adopted from Bloom'’s taxonomy) which
represents how educators can maintain the cognitive demand of an activity while
differentiating for language. Each MPI provides examples of what students can
reasonably be expected to do with language using various supports.

A. Connection to State Content Standards and WIDA Language Development
Standards

1) Do the materials connect the language development Yes No
standards to the state academic content standards?

2) Are the academic content standards systematically Yes No
represented throughout the materials?

3) Are social and instructional language and one or Yes No
more of the remaining WIDA Standards present in
the materials?
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Justification. Provide examples from materials as evidence to support each yes”
response for this section. Provide descriptions, not just page numbers.

1. Carousel of IDEAS connects language development to K-5 state and national academic state
standards throughout the program. Carousel addresses a wide range of state and district ELP standards,
and the Common Core standards. The program places emphasis on reading, writing, and assessment, as
well as academic language and cognitive tasks. Each chapter has a content emphasis to help familiarize
students with academic language and subject matter they will encounter in mainstream classrooms. See
example from Unit 4, Chapter 2 TG, p.539:

Content Emphasis: Science —comparing and
contrasting, following procedures for an
experiment, and recording observations

Carousel includes a good mix of informational texts and literature selections. As the proficiency level
increases, students are exposed to a greater extent and complexity of content-based informational text.
Unit Learning Objectives are listed at the beginning of each unit for all language domains. See an
example from Unit 4, Chapter 1 TG, p.512:

Unit 4: Early Intermediate English Language Learners
| Learning Objectives

LISTENING & SPEAKING:

* Ask and answer guestions (e.g., yes/no, cither'or, WH-questions, and other

tions) using words, phrases, or simple sealences; use present

tense (e.g., Is thiy a safesperson? N esperson.), present
progressive (e.g., Is the rrask collector driving” No. The trash collector is

not driving.), past progressive (¢.g., Yesterday she was wearing a

raincoat. ), future tense (e.8., Tomorrow she is going to wear an aqpron. ),

subject pronouns She's a queen., He's a king.), can/may questions
(eg., May | have bread?), possessives (¢
hammer, This is Gustov's book ., These are hix stippers.), conjunctions and

This is the carpenier’s

rd English grammatical forms (e.g., plurals, ssmple g
pronouns)**

* Execute and give one-step and multi-step oral directions

* Identify and produce rhyming words
L ® Interview a family member, teacher, or neighbor about the tools needed in
‘\;r'- his'her occupation

* Listen attentively to presentation of target vocabulary® and concepts

* Listen 1o stories and respond orally by answering factual comprehension

questions, asing short phrase or simple senfence responses

Key objectives for each chapter and lesson are clearly labeled, and the program includes assessments
that enable teachers to easily track student progress to ensure they meet state and national standards.
See example from Unit 6, Chapter 5 TG, p.353:
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A thorough and descriptive correlation to the Common Core State Standards can be found at
http://www.ballard-tighe.com/carousel-of-ideas/common-core/carouselccss.pdf, and correlations to
other state standards can be found at http://www.ballard-tighe.com/carousel-of-ideas/alignments.

2. Content that correlates to K-5 academic content standards are represented throughout the materials.
Each chapter has a focused content connection to one or more of the WIDA standards of Language
Arts, Science, or Social Studies. All units and chapters have instructional and practice activities for
each of the language domains; reading, writing, listening, and speaking. Reading and writing activities,
no matter the level, contains instruction that prepares the student for academic rigor in the mainstream
classroom.

3. The Carousel program integrates social and instructional language and the WIDA standards
throughout all units and chapters. Instructional language is used in the objectives, key objectives,
throughout the lessons, and assessments to guide student progression. Program content includes
instruction in survival language and basic vocabulary, like foods and shopping terms, that include
social and conversational instruction. Social language is also integrated into language domain practice
as students practice grammar, new language, and discuss topics with peers in conversations that share
personal information. For example, Theme Pictures integrate social and instructional language into a
real world setting. See an example from Unit 4, Chapter 1 Theme Picture #15, TG p.519. The lesson is
teaching language related to occupations.

Theme Picture #15
A BUSY STREET

Apply & Extend

= Engage students in a discussion about jobs and whether they are easy or
difficult. Ask students to name jobs they think are easy and explain what
makes the job easy. Present opposing viewpoints for students to consider.
For example, if a student says a truck driver’s job is easy, explain that
truck drivers often have to drive all night and be away from their families
for long periods of time. They also may have to take heavy objects on and
off the truck. Ask students to name jobs they think are difficult and
explain what makes the job difficult. Lead students to the understanding
that all jobs have some level of difficulty, and we often don’t realize these
difficulties until we do the job ourselves.

Each chapter has a different topic and a Content Emphasis that connects to multiple WIDA Standards.
These content connections help familiarize students with academic language and subject matter they
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will encounter in mainstream classrooms. See and example in the Unit 4, Chapter 1 TG, p.515:

Content Emphasis: Social studies—learning
about people who provide goods and services;
learning about the job of the president of the
United States and about the lives of former U.S.
presidents

And objectives that target content connections are listed before each unit. See and example from Unit
4, Chapter 1 TG, p.514:

CONTENT-BASED AND GENERAL ACADEMIC SKILLS:

* Categorie objects and words (laguage arts, social studles, soence
mathematics)

* Create o collage rolated to » lermsane seloction (lanpsage arts)

* Create, complete, aod read 3 praph (language arts, social studies, scence,
mathematics)

* Difforeutiate betweon fact and opinion (Janguage iy, social studos,
soeroe )

* Dintimguind between foods that come from animals snd food that comes
from plants (science)

* Deaw and label a picture of 4 chothing item from famdy s natrve country
(wocal studies)

* Deaw and name body parts (scioece )

* Follow directions 1w conduct a science experiment with the class (science)

* [dennfy the main soa of » story (language arts)

* Make prodictons (anguage arts, socaal studios, science, mathematios)

* Match animals with the habitat @ which thoy live (science)

* Match antonyms (e ., oppossies: hot'cald) (language arts)

* Panticipate in class discussions ca case/difficalty of jobs, animal habitats,
skin and oye care, and safety mules (science, social studies)

i- Point out book features such s cover, tide, author, sad llustrnor (Jasguage

arts)

* Put events in a sequence (language ans, social studies)

* Recoed data and conchesion of & science expersmont (science)

* Resposd sppropriately o social and academic interactions** (language ans,
social studies, scrence, mahomatics)

* Use books and the Istomet o gather sformation asd complete & report on 2
famous ewrly Amencan president (sociad studies)

* With a prowp. research an animal habytat snd deaw & murnd of % (sclence)

+ With a panmer, conduct research to find facts sbout wild aimals (sclence)

* Write an imcreasing number of words and simple seotences appropriate for
lsaguage ares and other conteat areas (o g., math, scsence, hissorysocal
scieace)**

Additionally, the end of chapter feature Sponge Activities provides fun and interactive exercises that
integrate social and instructional language with the new unit content.
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SPONGE ACTIVITIES

How Does it Bagin and End? Dug
WORD CARDS ke N

Ask ADout It Ax = - s ko of TIRMI

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

1) Do materials present an opportunity for language Yes No
learners to engage in various cognitive functions
(higher order thinking skills from Bloom’s
taxonomy) regardless of their language level?

No

<
D
n

2) Are opportunities for engaging in higherorder
thinking systematically addressed in the materials?

Justification. Provide examples from materials as evidence to support each ‘yes”
response for this section. Provide descriptions, not just page numbers.

1. Carousel of IDEAS provides opportunities for students to engage in higher order thinking regardless
of their language level. A large range of literature and non-fiction texts requires students to answer
rigorous in-depth text-based questions promoting critical thinking and inquiry. Students practice
cognitive tasks like categorizing, comparing, contrasting, reflecting, researching, creating opinions, and
evaluating to build academic language and help to make the transition into mainstream classrooms.
Higher order activities are made accessible to a range of proficiency levels by using instructional
scaffolds like graphic organizers and visual supports. For example, students read familiar stories but
with a new twist and compare and contrast the stories using graphic organizers followed by written
responses (e.g., The Three Bears vs. Goldilocks). In the example below students compare a book to the
movie version.

Unit 6, Chapter 5, p.373:

27 |Page



* Rent an age-appropriate movie version of the legend you read about
There are many animated versions of historical legends on film. Watch
the movie as a class. (Don't forget the popcorn!) After the movie is over,
have students compare and contrast the book and the movie. Record their
responses in a Venn diagram:

_Book _ goth __Movie
- - P
/

7 / N R
A/ AI’ \ \
( ( | |
\ I\\ / /

\\ g oS § e ’

— 3 2

Theme Picture activities include a set of questions that target higher order thinking based on
proficiency level. For example, in Theme Picture #12 students at the Intermediate level form opinions,
and are asked questions such as ‘What do you see in this picture? What are the students doing? Why do
you think students are helping other people in their community?” At the Early/Advanced level, they
analyze or debate a position, with question prompts such as ‘Which clothing or accessory in the picture
is most useful in the summer? Why?’ Atthe Advanced level, students are expected to predict,
persuade, and debate. Questions include ‘How does our community help people in need?’

Theme Picture #12 from Unit 3, Chapter 2: Students Help Out

Theme Picture #12
STUDENTS HELP OUT

2. Opportunities for engaging in higher order thinking are systematically addressed throughout the
materials. Chapters in the TG are organized into 3 sections; Present, Practice, and Apply and Extend.
The Apply and Extend section offers opportunities for students of all proficiency levels to engage in
higher order thinking skills. View a representative example from Unit 3, Chapter 7 TG, p.506 that
shows reflection and evaluation.
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Apply & Extend

* Talk with students about their experiences with the writing process. Ask
students why writing is important. [we use it to communicate with others
writing is required in many jobs) Ask them what they find difficult and
what they find easy about writing. (Use this information in instructional
planning.) Ask them whether they like to write and why. Find out if any
students would like to be wnters when they grow up. Talk about the
different jobs that writers can do (e.g., book author, editor, journalist,
speech writer, etc.)

Additionally, Theme Pictures, Word Cards, Resource Book Activities, Transparencies, and the Sponge
Activities help to enrich the opportunities available for students to use higher order thinking skills in a
collaborative setting.

C. Supports for Various Levels of Language Proficiency

1) Do the materials provide scaffolding supports for Yes No
students to advance within a proficiency level?

2) Do the materials provide scaffolding supports for Yes No
students to progress from one proficiency level to
the next?

3) Are scaffolding supports presented systematically Yes No

throughout the materials?

Justification. Provide examples from materials as evidence to support each ‘yes”
response for this section. Provide descriptions, not just page numbers.

1. Carousel of IDEAS provides a wide range of instructional scaffolding to support student
advancement within their proficiency level. Visual supports like illustrations, graphics, photographs,
graphic organizers, writing models, and charts are used to organize information and engage with the
content. Many lessons, like the Theme Pictures, are centered around engaging and colorful visuals that
promote discussion and student connection to content. See an example illustration from Theme Picture
#28:
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Vocabulary and language instruction is supported with visuals, pronunciation assistance, student-
friendly definitions, and context sentences. View an example of vocabulary supports utilized in the
program from the IDEA Picture Dictionary:

camel: (KAM-ul)
n. a large,
humped mammal
used to carry
people or goods.

People can use camels to cross the desert.

camper: (KAM-pur) n. a vehicle people can
live and sleep in.

All the supplies for our trip are in the camper.

Graphic organizers are used throughout whole-class instruction and in writing and speaking activities
in Carousel. Teachers model how to use graphic organizers to scaffold student advancement. See
example from Unit 3, Chapter 7 TG, p.504:
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Practice

» Tell students that they will begin the first step of the writing process:
brainstorm. Have them get out a piece of paper. They should write down
things about their topic (an occupation, healthy foods, or a farm animal).
Encourage students to use as many target vocabulary words and phrases
as possible. Write an example on the board or chart paper for students to
follow:

can fly  lives on a farm __can walk

/

\TUB\KEY

Y

has not a pet eat on
feathers Thanksgiving

Carousel includes leveled sensory rich scaffolds like listening teachers read aloud, singing, chanting,
discussions, and collaborative peer work. Many lessons and extension activities have interactive
elements like researching, including media in writing projects, games, and activities that explore
student environments. View representative example interactive activities from Unit 3, Chapter 7 TG:

Presentation

* Remind students that every day we see many words on signs in our
neighborhoods and communities. Ask students to give you examples of
signs they see every day (e.g., street names, names of buildings,
instructions in elevators, “for rent” signs, speed limit signs, and so forth).
Distribute copies of ACTIVITY SHEET 176 (“Sign Language) and
explain to students that they will be taking a walking tour around your
school. Read through the directions with students so that they know what
to focus on during their walk.

Put Yourselves in Alphabetical Order! Have students line up in
alphabetical order according to their first names or last names.

Make the Letter. Call out letters and have students form the letters
using their bodies, such as standing up and spreading out arms to form a “t.”

2. Carousel presents scaffolding supports that help students progress from one proficiency level to the
next. Students are supported in using language at increasingly higher levels throughout the units.
Sentence starters, academic language frames, and language models provide supports for students to
produce academic talk. Before starting the program, English Level Proficiency test identifies the
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student’s ELP level and places them in the appropriate Carousel level. Atthe end of each chapter and
unit, assessments show student advancement through the proficiency levels. Additionally,
differentiated instruction found in lessons like the Theme Pictures, offers alternative instruction for a
range of proficiency levels.

3. The supports described in part 1 and 2 are representative of the types of scaffolds found
systematically throughout the Carousel program. Each lesson is supported with instructional, graphic,
sensory, and interactive scaffolds that help to differentiate content for all learners. Teachers utilize
instructional supports in whole-class lectures and discussions, and students are presented with supports
in activities that practice and apply new content throughout the program.

D. Accessibility to Grade Level Content

1) Is linguistically and developmentally appropriate Yes No
grade-level content present in the materials?

2) Is grade-level content accessible for the targeted Yes No
levels of language proficiency?

3) Is the grade-level content systematically presented Yes No
throughout the materials?

Justification. Provide examples from materials as evidence to support each ‘yes”
response for this section. Provide descriptions, not just page numbers.

1. Carousel content is linguistically and developmentally appropriate for K-5 grade level students. The
program is targeted for English Language learners and students are presented with basic vocabulary
that is familiar in real-life situations. Connections to grade-level academic content are made throughout
the lessons as students read literature and non-fiction texts, make cross-content connections, write in a
range of genres, and learn to complete academic tasks like comparing and contrasting texts, responding
to literature, or using graphic organizers.

2. Grade level content is made accessible to students by leveling instruction, providing embedded
instructional supports in all lessons, and differentiating content. Instructional supports include but are
not limited to activities that build background and tap into prior knowledge, interactive activities like
games and singing songs, cooperative lessons, and resources that support content like the graphically
supported IDEA Picture Dictionary.

3. Carousel of IDEAS presents grade level content systematically in each unit and chapter. Language,
grammar, phonics, vocabulary, speaking, writing, and reading lessons as well as content related
extensions projects are presented in the same order throughout every chapter. View the Lesson Plan
Flow Chart that gives a breakdown of grade level content by diving lessons into K-1 and 2-5" grade
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sections:

Using the Carousel Lesson Plan Flow Charts
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E. Strands of Model Performance Indicators

1) Do materials include a range of language functions? Yes No

2) Are the language functions incorporated into a Yes No
communicative goal or activity?

3) Do the language functions support the progression Yes No

of language development?

Justification. Provide examples from materials as evidence to support each yes”
response for this section. Provide descriptions, not just page numbers.

1) Carousel includes a wide range of WIDA defined language functions in every lesson and throughout
the resources. Language functions like express, share, display, discuss, draw, describe, act, observe,
compare, contrast, present, explain, respond, retell, choose, expand, analyze, identify, categorize, and
solve are used throughout the instructional language. Example activities using language functions
include ‘describe the clothing,” “draw a picture,” or ‘observe two family members.’ Language functions
are used in the unit objectives and chapter key objectives listed before each unit and chapter in the TG.
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See anexample from Unit 4, Chapter 1 TG, p.514:

CONTENT-BASED AND GENERAL ACADEMIC SKILLS:

* Categorize obgects and words (langusge arts, social stedies, science,

mathematics)

* Create a collage related to a literuture selection (language arts)
* Create, complete, and read o graph (language arts, social studies, science,

mathemsatics)

* Differentiase between fact and opinion (kaaguage ans, social studies,

science)

* Distinguish between foods that come from animals and food that comes

from plasts (scie

)

* Draw and label a picture of a clothing ftem from family's native country

(social studics)

* Draw and name body parts (science)

* Follow directions to conduct a science expeniment with the class (science)

* [dentify the main ides of a story (language ans)

* Make predictions (language arts, social stedies, science, mauthematics)

* Match animals with the habitat in which they live (scaence)

* Match antopyms (.., opposites: hot/cold) (language arts)

* Participate in class discussions on ease/difficully of jobs, anarmal habitats,
skin and cye care, and safety rules (science, social studies)

* Point out book features soch as cover, title, suthor, and illusarator (language
ans)

* Put events in a sequence (language arnts, socinl studies)

* Record data snd conclusion of a science experiment (science)

* Respoad appropristely to social and academic interactions** (language arts,
social studies, science, mathematics)

* Use books and the Imternet 10 gather information and complete a report on a
famous early American president (social studies)

* With a group, rescarch an animal habisat and draw a mural of # (science)

* With a partner, conduct research 1o find facts sbout wikl ammals (science)

* Write an increasing nunber of wards and simple semtences appropriate for
langunge ars and other content areas (e.g., math, science, history/social

science)**

In Carousel, students use grammatical structures to perform a variety of actions and tasks such as
asking and answering questions, expressing opinions, restating, comparing and contrasting, connecting
ideas, and so forth. There are many varied opportunities in the program for students to use language in
authentic and functional contexts to develop accuracy and fluency. The key language functions used in
language lessons are listed in conjunction with the language forms used to perform the functions at the
beginning of each chapter. For a full list of the language functions covered, see Appendix G of the
Teacher’s Guide or this example from Unit 6, Chapter 1 TG, p.231:

Target Vocabulary Words & Phrases

Carvase! Noams Adjectives Verds Adverds Other

cemest mixer  recket geod/bettzribest Tosgit acronym

stafion wagoa  racecar bad’worsa/warst taught after

space shattfle  camee some/'more/most got sefare

crase sutmarne littiefless/least took whan

motorcycle suv rode shoald

canmper jet drove

wan et

Key Chagter Functions Target Forms

hsking 2ad answerisg questioss i Verbs and verb phrases in questions (o2, When &id you get 2 new
i car)/Wey did you take the bas?)

Comparing asd costrasting ¢ Adjectives, comparatives, superiatives (eg. The SUY is fast The jef
: s fastec. The rocket is the fastest)

Descriding cbjects i space (location) :  Prepesitions (.., The stafion wagos is sext fo fhe motorcycie)
Coansctiag ideas {  Cosjmctions (e.g, Judy wears ber seatbelt ndes she rides in the
:  station wagon)

Expressing advice i Modais (eg, You shosid never give op)

Predicting :  Fature tesse verks (.2, / think this Soak wilf be aboat )
Coafirmisg predictions ! Past and present tense verbs (e g, / fosnd oof _Now / think _)
Descriding actisns i Past tease verds (eg, Jobw fosk the bus fo school)

2) Language functions are always attached to a context, and used to guide instruction throughout the Carousel
program. They are used to define the action involved in the activity, to describe instructions, and used to define

lesson goals in the Teacher’s Guide. See a representative example from Unit 6, Chapters 1-2 TG:
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Activity Sheet 75

Activity Skeet 15
-

e

The Month of

Activity Sheet 66

Activity Sheet 88 b
Nare
D
Match the Vehicle

v. Follow the example

s

3. Language functions comprehensively support the progression of language development throughout the
Carousel program. All chapters have a section that describes language functions (see example in part 1), and
those functions become more challenging as the text moves forward. Those functions are evaluated using the
Language Progress Cards where an instructor indicates language forms mastered. See this sample from
Appendix Fin the Teacher’s Guide:

Appendix F: Using the Language Progress Card

The Language Progress Cards enable teachers to view the scope and sequence of the Carousel program and keep
track of individual stwdent progress, These sturdy 8.5 11" cands can stay in students’ files so teachers quickly
can view what students have studied, as well as their progress, stremgths, and weaknesses. This cand also may be
used as an informarion tool in parent conferences. Here'’s how you can use the variows parts of the cond

L+ Topics. Write the date that the topic is covered. The topics are aligned 1o the chapter themes

L. Type of Language Produced. Check the type(s) of language the student produced throughout the course of
the unit.

. Language Forms Introduced. Write the date that the language form is introduced. The language forms are
listed in alphabetical order on the Language Progress Card and integrased throughout the unit. Language
forms are reviewed and reinforced in subsequent chapters and units. Exumples of the language forms are
provided on the card
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