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Introduction to PRIME

WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review
of Instructional Materials for ELLSs.

The PRIME correlation process identifies how the components of the 2012 Amplification of the English
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional materials.
These materials may include core and supplemental texts, websites and software (e.g., apps, computer
programs), and other ancillary materials. PRIME is not an evaluative tool that judges the effectiveness of
published materials.

Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This
may be renewed annually. Contact WCEPS for pricing details at store@wceps.org or 877-272-5593.

New in This Edition

PRIME has been expanded to include
e Correlation to the WIDA Standards Framework
o Connections to English and Spanish Language Development Standards
¢ Relevance for both U.S. domestic and international audiences

Primary Purposes

e To assist educators in making informed decisions about selecting instructional materials for
language education programs

¢ Toinform publishers and correlators on the various components of the WIDA Standards
Framework and of their applicability to the development of instructional materials

Primary Audience

o Publishers and correlators responsible for ensuring their instructional materials address language
development as defined by the WIDA English and Spanish Language Development Standards

o District administrators, instructional coaches, and teacher educators responsible for selecting
instructional materials inclusive of or targeted to language learners

At WIDA, we have a unique perspective on how to conceptualize and use language development
standards. We welcome the opportunity to work with both publishers and educators. We hope that in
using this inventory, publishers and educators will gain a keener insight into the facets involved in the
language development of language learners, both in the U.S. and internationally, as they pertain to
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products.

Overview of the PRIME Process

PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, including
information about the publisher, the materials’ intended purpose, and the intended audience.

In Part 2, you answer a series of yes/no questions about the presence of the criteria in the materials. You
also provide justification to support your “yes” responses. If additional explanations for “No” answers are
relevant to readers’ understanding of the materials, you may also include that in your justification. Part 2
is divided into four steps which correspond to each of the four elements being inventoried; see the
following table.

PRIME at a Glance

Standards Framework Elements Included in the PRIME Inventory

1. Asset-based Philosophy

A. Representation of Student Assets and Contributions

2. Academic Language

A. Discourse Dimension

B. Sentence Dimension

C. Word/Phrase Dimension

3. Performance Definitions

A. Representations of Levels of Language Proficiency

B. Representations of Language Domains

4. Strands of Model Performance Indicators and the Standards Matrices

A. Connection to State Content Standards and WIDA Language Development Standards

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

C. Supports for Various Levels of Language Proficiency

D. Accessibility to Grade Level Content

E. Strands of Model Performance Indicators
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PRIME Part 1: Provide Information about Materials

Provide information about each title being correlated.

Publication Title(s): _Frames for Fluency

Publisher: Ballard & Tighe

Materials/Program to be Reviewed: Frames for Fluency

Tools of Instruction included in this review: Teacher’s Guide & Resources including Theme Pictures,
Word Cards, and Sentence Frames.

Intended Teacher Audiences: Content Specialists, Classroom Teachers, Resource Teachers & Language
Teachers

Intended Student Audiences: English Language Learners Grades K-5

Language domains addressed in material: Listening, Speaking, Reading, and Writing

Check which set of standards will be used in this correlation:
O WIDA Spanish Language Development Standards
WIDA English Language Proficiency Standards

WIDA Language Development Standards addressed: (e.g. Language of Mathematics). Social and
Instructional, Language Arts, Mathematics, Science & Social Studies

WIDA Language Proficiency Levels included: Levels 1-5

Most Recently Published Edition or Website: www.ballard-tighe.com

In the space below explain the focus or intended use of the materials:

Frames for Fluency is a flexible and easy-to-use tool designed to increase the oral fluency of English learners (EL).
Through meaningful and authentic oral practice, English learners will develop the automaticity they need to
succeed academically in content area classes. Frames for Fluency is an excellent supplement to any core English
language development (ELD) or English as a second language (ESL) curriculum, and is ideal for summer school,
after school, intervention and bilingual programs, and other ELD/ESL settings. As a companion to Ballard &
Tighe’s Carousel of IDEAS, Fourth Edition, Frames for Fluency provides reinforcement of the vocabulary and
language forms and functions taught in the Carousel program. Although this supplemental tool is aligned to the
language forms and functions delineated in Carousel, most core programs today center instruction around
proficiency levels with similar proficiency level expectations.
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PRIME Part 2: Correlate Your Materials

1. Asset-Based Philosophy

A. Representation of Student Assets and Contributions

The WIDA Standards Framework is grounded in an asset-based view of students and the
resources and experiences they bring to the classroom, which is the basis for WIDA's
Can Do Philosophy.

1) Are the student assets and contributions considered Yes No
in the materials?

<

s No

2) Are the student assets and contributions
systematically considered throughout the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1. Student assets and contributions are considered throughout the Frames for Fluency program. The
language-learning model stresses oral communication and provides content, guided discussions, and
open-ended questions that encourage students to share personal information, preferences, experiences
and engage with peers. Unit and chapter content includes basic vocabulary and themes, such as
neighborhoods or families, and promotes sharing and comparing personal information. Example
activities include students discussing their favorite colors, holidays, neighborhoods, and sharing
information about their families. View an example language and grammar exercise from a Set 1, Unit
1, Chapter 4 and a Set 2, Unit 7, Chapter 5:

Theme Pictures are a vocabulary and language activity that draws upon prior knowledge and builds
background knowledge. A descriptive image is presented to the class, and a guided discussion that
includes open-ended questions encourages students to contribute personal knowledge. View a
representative example from Theme Pictures #32-35, used in Set 2, Unit 7, Chapter 1 and Theme
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Picture #17 used in Set 1, Unit 4, Chapter 4:

TEACHING TIP

Show students a video of wild animals in their satural Babitals 1o belp bring the new
vocabulary w life

TEACHING TIP

Take sdvantage of the eagaging natuee of the 1opic by asking students about
bolidaysTestivals they cefebnme. Have studests discuss Beir favorite bolidays,
famally tadtion, specisl mesls, and wo fonh. Encourage students 10 bring i

decorations, food, and other sems related 10 theis favorite holidays. EARLY INTERMEDIATE LANGUAGE DEVELOPMENT ACTIVITIES

ADVANCED LANGUAGE DEVELOPMENT ACTIVITIES Show students the theme picture and say: This Is a plcture of an artist’s studio.
You can see paiatings of animals from arcund the world.

Display Theme Pictures #32-35 and say: These pictures show peaple dolog

different nctivities during the seasoms of the year. Pount o #32: This Is » futher limin' and Spcakinz

sad his children eajoying thelr yard ‘,"M (b nping, Polot (0 33: These o Ask students: What is the man deolog? [painiing @ picture of penguins] What is

::."_‘:‘.‘h’: ::;:"; 'h:';":;’::'::.'::":i ""‘:"::"::l :“"‘f“:;:" his eccupation? [painter; artist] What are the girls doing? [looking of the

family is .;‘h‘ fom pluying i the winter sow, 55 pointings of anvimals] Have you ever seen any of the animals shown in the
paintings? Where did you see them?

2. Activities that encourage students to share, connect, communicate, and connect self to content are
systematically presented in Frames for Fluency. For example, each lesson begins with a greeting that
connects the student to chapter content. Lessons end with students working with their peers to practice
new language and create new language examples to share with the class. The conversations and
language frames often mimic real-life situations, ask for personal information, opinions, and personal
experiences. See an example from Set 1, Unit 1, Chapter 5:

Targel Frames
| my . LINF&4

Examples

Ask stucents to describe a simple activity that imalves parts
aof the human body. Encourage students to pantomime the
actions as they say them, For example: How do you get
ready for bed?

| wiash my hands.

| wash my face.

| brush rmy teeth

Other suggestad prompts:

Hewe dor you get ready for schaol?
What do you do before dinner?

What do you do after playing outside?
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2. Academic Language

WIDA believes that developing language entails much more than learning words. WIDA
organizes academic language into three dimensions: discourse, sentence, and word/phrase
dimensions situated in sociocultural contexts. Instructional material developers are encouraged
to think of how the design of the materials can reflect academic language as multi-dimensional.

A. Discourse Dimension (e.g., amount, structure, density, organization,
cohesion, variety of speech/written text)

1) Do the materials address language features at the Yes No
discourse dimension in a consistent manner for all
identified proficiency levels?

2) Are the language features at the discourse dimension Yes No

addressed systematically throughout the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1. Frames for Fluency is an English Language Learner program that includes increased opportunities
for discourse throughout the materials. In each lesson, students work collaboratively in social and
academic language contexts that are supported for all targeted proficiency levels. Students
communicate continuously, from basic communications like answering and asking questions, to
academic tasks like describing, retelling, and elaborating. Discussions and cooperative learning
activities occur in small and large group settings. Additionally, oral and written discourse is geared
specifically to the language levels addressed in each chapter. Language activities are supported with a
range of scaffolds that include graphic/sensory/interactive supports, language frames, language
models, and guided questioning techniques to assist in automaticity of language and oral output. See
an example of a language activity that promotes discourse from Set 1, Unit 4, Chapter 6:
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See an example from a graphically supported Theme Picture resource that includes listening and
speaking activities that give multiple opportunities for discourse. Theme Picture # 33, used in Set 2,

Unit 7, Chapter 1.

TEACHING TIP

ADVANCED LANGUAGE DEVELOPMENT ACTIVITIES

11 Theve phetare shaw peephe Gakng

ring e seusens of the year Poir
thetr yard during the sprisg. #
phonbe i e park. Poie o #34, T

fatiher rake the fall bexs

% 30 precict, perw
lak (hey will de whe
Could ¥ alwo take

wk What Dedidays might (hey eefelirate Guring

res. Maks sare
sbelary they ao leamng

2. Frames for Fluency presents language features at the discourse dimension systematically in all
lessons, chapters, and units in the program. Each chapter follows a systematic routine where the
teacher first models the new language, the teacher provides guided practice, and finally students
practice with peers. Each step in the routine is supporting oral language development and is leading
up to the independent discourse practice with peers. Frames for Fluency describes these routines as |
Do It, We Do It, and You Do It. Each language session frame takes around 5-10 minutes to complete,
depending on class size and needs. Additionally, resources like the Theme Pictures and the ready-
made Sentence Frames provide further support and opportunity to practice discourse in every unit.

B. Sentence Dimension (e.g., types, variety of grammatical structures,
formulaic and idiomatic expressions; conventions)

1) Do the materials address language features at the

<
(%]

No

sentence dimension for all of the identified

proficiency levels?

2) Are the language features at the sentence dimension

<
[%]

No

appropriate for the identified proficiency levels?
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No

<
D
(%]

3) Are the language features at the sentence dimension
addressed systematically throughout the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) Frames for Fluency presents language features at the sentence dimension for all targeted language
proficiency levels. Students are placed into the appropriate level prior to starting the program. All
units, chapters, and language activities are appropriately leveled for the targeted proficiency.
Throughout the lessons, teachers lead discussions practicing new language and syntactical structures
through the use of the sentence frames that target specific grammatical forms and verb tenses.
Students practice target grammatical forms in whole-class exercises, small peer groups, and in writing
activities that practice a range of actions like practicing dialogue, comparing and contrasting, and
expressing opinions. For example, after introducing the vocabulary at the beginning of the chapter,
teachers lead a discussion using the new terms and targeting grammatical structures. This is
accomplished by utilizing resources, such as the Picture and Word Cards, Theme Pictures, and
Sentence Frames. View an example from Set 1, Unit 1, Chapter 2:

TR | .
] f Corousal TG pu 49

Fmct Form
Funclior " Aakiny ancd arwmsicg sngie Meaes
Maming places and things Mowurns [N Spp———

Terped Frames "

Furai Bhi

Ethis T
be thari i 7 u

Examples
Gape pach student s picture card and azk: What do you

o P e gt secaa sl ary in TR B2 2aned AZ ond ask:

e En Mrei =PSRRI
The Sentence Frames are 3” x 24” cards that students use to identify the key language structures from
each lesson and support practice in the classroom. View samples:

‘ Soldier
' i OStonaut

This e : I

Sentence Frames Picture and Word Cards Theme Pictures

2. All sentence level lessons are leveled and appropriate for the identified proficiency levels. Unit and
chapter content are clearly labeled by proficiency level and contain instructional scaffolds and
differentiation to support learners working above or below level. Scaffolds include but are not limited
to modeling, cooperative learning activities, and language frames. Language activities like the Picture
Cards and Theme Pictures practice sentence domain language structures for the targeted level and
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include differentiation for multiple proficiency levels. View example instruction for Theme Picture #35
used in Set 2, Unit 7, Chapter 1:

Theme Picture #35: Winter in the Snow Unit 8, Chapter 2: Celebrate!

MOITE The iheneng g oty Som ed @ wms s 00 somn b Thnme Pemens €11 W The st o Smem b W sl ot o b S phemems wgusten

Targo Vocabelary: Sl spring. smmmr, wisier, Srthday, Amsrions Indus Sen Dunie concommy, Chinese New Your, Ohristmnm, Easier, Fourn of
Moy, Hullowon, Marshhah, Las Possbin, Martis Lusher King, . Dux, Prowidest's Duy, Thanksgiving

TEACHNG TP S Sl i il b i @ dad £ Cu manmt (Land Sabs
T ATIGN T M AT (0 N A @ o DA e N
NP o e e ewt Shest At T AIae al e s
Ak WA wm et 2 e B s B e rvpoes
e o bl Dhww magn ¢ b b pach eatrnt bty el ovie o
W WYV aw g O vt AT w4 b bee e ewn
B et o D et @ g g
O g i s Tt g wid b b oy w40 & | S
ATVAACED LAMBUARE DEVELOPMENT ACTIWITIES St e of e Toans putasn. Jol snieens By o guebion e saber s
it Fok B . Vo i om0 puctcmance .4 . Sl very
e e e e BT e T
e © A A et amann

Taar s amage o PagApng e o (e ¥ g s .
L T
Tty Wi, il b, 1o S P i 5 Sy
ntmn b wd @t ema el s | e e e

Doty Thoome Ptne #3301 wad sty Thoaow phcoarve dhse ponple dudng
wivintes during e wasess of e poar Pob 1o #12 i b & Serber
wnd Mn oo eujeying Oy yard Suring e etag. Pom 0 430 Thes
AT v Rrving & sem—" o e (e gk, P 3 004 Th pleners
W 5 by Iepheg W grandtiniien rkie the Sl bewren P s 005 Thie LANGUAGE DEVILOPVENT ACTIVITIES FOR QTHIR LEVELS
e
BOURAG, %m0 b b L bt ool el e
Listee g 199 Speas »g  rwe el g Uow b ot ol ooh g w—h o S e b
T M e ST Ty MOTCNRG @ e PO P SR ¢ e e
omglen o compoent wEwocy. Evsmghe: The iy A Svww reking o b R L
FE AN Ny sl saher e planing 3 g o She Sy rom
* Ak g v e e S e s e e, peade. and
e Wkt arw Sy debag” Whast dhe yn ok (hey i de wham they oy e S s e o o irss Ak gt Wt 8 Do g (8 S04 gt

E20T) BEBIBOCIS 1o e b by e 8 e e vt

tea T gt tehen phace b e O 0 s e R e fnlty dedag T Where sew (e praple " Tl shabonis wvie o we—

lons = smmher wensa’ | ypiatn e sasern ity sy 2 & by & e jaien Boe mb Sekes b mal Jee
O Pt o s Wik Rty gt ey ebehnts Sty — .

B ——

L - - ey @ ————
o M sy o—— o - . g Mk . SRubat Sulng hipve 0y cedly

aliniotemspii g g ey o tamming o L s Sh rpd Ad gt va b o W kel e o gy (o
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Maatng sad Mz e & yond ettt Wh Y e St wes Gows Gd ot it A
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3. Sentence level language features are presented systematically and sequentially throughout the
Frames for Fluency program. Chapters begin by introducing the targeted vocabulary and practicing
the vocabulary using key grammatical forms and language functions in sentences. First, teachers
model the new language, students then practice with guidance, and finally students work in groups
and with peers to practice the modeled sentences as well as to create new sentences. See examples
from Set 2, Unit 7, Chapter 3:

m—l“m..\,,. i T2 420 mj‘».w. PP ETTRESEN oo 7G5 463 |
o e Ly V010 el 1 000

I

Funtion Form Fexction Form
Describing how much Quarnty words, verb lenses| | Pmcicieg; confeming Frasont a3d past tone verba
| | predicnons

Target Frames

Thase ase %15 Target Frames

| don's soe % Omcoe s Mysumber Lo

A Arotrer e s s
BASE Crve ME SO e =

! much w© "™ fpedet s

i predicied oy

Eaarges :a:v:.ﬁom-n’\surcdw W

Show TP ¥20 ard mk students what thay see i the toy

sove. Yol students 10 use many. few, sevenal, and any in o

s esponies. Tel sudests 19 e s descriptive in
poszbe

Those ave sever Biods o the ned wagos

Theee a% & fow amows re 2
| don't see any teddy Dees in

Vivite servenl sumbers from 301 10 1,000 o0 index cords
and dstribune 10 stucenns, Have student BT give hiaher
DN St Cns 30O the nurmbec Mawe ™o panrer
prechcr the nurrber bined on the cues

Studern | ¢

o
rumiowr, Ancther chus u that rmy rume can be dr ced
2

Studhent 2 | pecct your number & 250

Aler studerdt 8% nevees hafher rumiter, heve Fafter
PAWer MIbe 3 Saterment 1 confem Mater pedction
1 prwchoind that my pevner =ac the number 790, My

w et

the tCy stose

Explon 10 students that we use fow, sveal ond any for
things that can be counied lcourtabie nouns). The wods
some and much are umec for uncountable nouns wuch as
rice, cereal, mik, and ju'ce. Mave students practice usng

somw and much by making sertunces such ax
I

DI5E GO ME SOMe JCe

| win 30 food, sc now | e

Precicr on wis not cotect becaum my parmer bad the
| der's hawe much money, w0 1 con't g0 thopang sody ?

suribe 252

C. Word/Phrase Dimension (multiple meanings of words, general, specific, and
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technical languagei)

1) Do the materials address language features at the Yes No
word/phrase dimension in a consistent manner for
all identified proficiency levels?

2) Are words, expressions, and phrases represented in Yes No
context?

3) Is the general, specific, and technical language Yes No
appropriate for the targeted proficiency levels?

4) Is the general, specific, and technical2 language Yes No

systematically presented throughout the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) The Frames for Fluency program uses a consistent method to address language features at the
word/phrase dimension for all identified proficiency levels. Each chapter targets a specific language
proficiency level, and the vocabulary and language structures are practiced at that level throughout
the chapter. Vocabulary instruction is consistently presented in each chapter and uses a logical
progression from basic words to more difficult and academic words through the units. At the
beginning of each chapter, students are presented with Picture and Word Cards or a Theme Picture
and are introduced to the new target vocabulary words in context. Words and phrases are then
practiced and applied with supports, such as modeling and Sentence Frames. In this example from Set
2, Unit 7, Chapter 4, the teacher introduces the new vocabulary using the Theme Picture and models
language using language frames.

2General language refers to words or expressions not typically associated with a specific content areas (e.g.,
describe a book).

Specific language refers to words or expressions used across multiple academic content areas in school (chart,
total, individual).

Technical language refers to the most precise words or expressions associated with topics within academic content
areas in school and is reflective of age and developmental milestones.
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lt7 Se@tings and Situations m’::;’c ”:ﬂﬂ7

Chapter 4: Spiendid Swimmers

Frames for Fluency utilizes resources for vocabulary/language instruction including Picture and Word
Cards and Theme Pictures. The Picture and Word Cards are colorful 4x5” cards with illustrations and
photographs that facilitate comprehension of target vocabulary words. Theme pictures are full color
illustrations or photographs that provide an authentic context for language learning and leveled
guestions appropriate for a range of proficiency levels.

2. The Frames for Fluency program presents new words, expressions, and phrases in context
consistently throughout the program. Students are first introduced to new vocabulary with graphic
resources that create context and activate prior knowledge. Teachers then model language use using
the new vocabulary in structured language frames relating to the chapter topics. Students practice
using the new language with resources and extension activities that all connect to the chapter theme
and content. The example used in part 1 shows how terms are presented and used in context.

3. Students are presented with general, specific, and technical language in each leveled unit. Students
practice general vocabulary specific to living and working together throughout all lessons and
chapters. Specific and technical vocabulary is taught in the lessons that target content areas like
Science and Social Studies. Each Unit includes a connection to a content area and teaches words,
phrases, and concepts related to the connection. These content connections help familiarize students
with academic language and subject matter they will encounter in mainstream classrooms. View
examples from Set 2, Unit 7:
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| Caroused TG p. 435
Functon Form
T Describing manna animals Compound and complex
sentences
Target Frames
The s a'an animal that

Exsmnplies

Give each student a picture card. Have students tell their
partner three things about the marine animal on their cards.
Then have students create compound and complex

o sentences about the animals, such as:
. sen ‘ that Bust ity ¢

4. General, specific, and technical language is systematically presented throughout the Frames for
Fluency program. The program incorporates vocabulary in a logical progression from basic to very
general words, to specific and technical words in an effort to give English learners the same
foundation as native English speakers. Each unit has a theme, and chapter content is balanced with
social-based and academic content. In this example of the Table of Contents from Set 2, Unit 7, notice
the math content in the first three chapters, science content in chapter four, and social or general

content in the final chapter. Within this representative unit, students are introduced and practice
general, specific, and technical language.

UNIT 7: SETTINGS AND SITUATIONS

Chapter 1: Dollars & Cents
Chapter 2: It's About Time
Chapter 3: Counting Up
Chapter 4: Splendid Swimmers
Chapter 5: In My Neighborhood

3. Performance Definitions

The WIDA Performance Definitions define the WIDA levels of language proficiency in
terms of the three dimensions of academic language described above (discourse,
sentence, word/phrase) and across six levels of language development.

A. Representation of Levels of Language Proficiency

1) Do the materials differentiate between the language es No
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proficiency levels?

2) Is differentiation of language proficiency Yes No
developmentally and linguistically appropriate for
the designated language levels?

3) Is differentiation of language systematically Yes No

addressed throughout the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1. Frames for Fluency addresses all WIDA proficiency levels entering—bridging. It is a leveled English
language program organized into two sets. Set 1 targets students in the WIDA proficiency levels of
entering and emerging. Set 2 targets developing, expanding, and bridging students in the
intermediate to advanced stages of language acquisition. Students are placed into Frames for Fluency
with a speaking and listening performance based evaluation or by using the Placement Test Booklet.

2. Differentiation of language proficiency is developmentally and linguistically appropriate for all
designated language levels. Embedded instructional supports that include visual, sensory, and
interactive scaffolds are present throughout every unit to help make content accessible to all
learners. For example, Theme Pictures and Picture Cards are colorful and visually exciting. View
example Theme Picture #28:

The Sentence Frames are large manipulatives that teachers can use in teaching the whole class or
that students can use while practicing in groups. In addition, specific differentiation strategies are
located on the back of the Theme Pictures. For example in Theme Picture #19 the activity targets
intermediate language learners but includes differentiation for a range of learners.
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3. Differentiation of language is systematically addressed throughout Frames for Fluency. Each set
targets a range of language levels, and content in all units corresponds to the targeted language level.
Instruction within the units and instructional resources consistently include differentiated instruction
and instructional supports to assist students working above and below level.
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B. Representation of Language Domains
WIDA defines language through expressive (speaking and writing) and receptive
(reading and listening) domains situated in various sociocultural contexts.

1) Are the language domains (listening, speaking, Yes No
reading, and writing) targeted in the materials?

2) Are the targeted language domains presented within Yes No
the context of language proficiency levels?

3) Are the targeted language domains systematically Yes No

integrated throughout the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1. Frames for Fluency is primarily a listening and speaking language development program that
includes optional reading and writing extensions. It is used as a supplemental program and each
lesson is designed to take 5-10 minutes of instructional time. Listening and speaking skills are
practiced in a range of activities that include teacher modeling, collaborative learning, discussions,
and asking and answering questions. Suggested extensions for reading and writing are located in the
Teacher’s Guide at the begging of the chapter and on every Theme Picture. In addition, supplemental
reading and writing resources are available that include a literature collection and interactive
worksheet activities.

Extension

Book 3 pages 3446
ive Beats: Uncle Tho's Farm
(Track 14)
7 ELiterature Connection |
b CAgpends A
W Blg Red Barr

See listening/speaking, reading, and writing lessons in the representative Theme Picture #32 used in
Set 2, Unit 6, Chapter 1:
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2. Listening, speaking, reading, and writing lessons are leveled for the targeted proficiency level and
include instructional supports and differentiation. For example, in the beginning levels students
practice simple sentences following a highly structured model. As the student progresses through the
levels, the language models increase in difficulty and includes more opportunity for students to
expand on discussions with their peers. All domain instruction includes instructional scaffolds like
models, visuals, and language frames and starters.

3. The Frames for Fluency program is structured in the same systematic manner in each unit and
chapter. Each chapter presents listening and speaking exercises that promote language acquisition,
and reading and writing extension resources. The lesson design is intended to supplement a core ELD
or ESL curriculum, and could be used for summer school, after school, intervention and bilingual
programs.
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4. The Strands of Model Performance Indicators and
the Standards Matrices

The Strands of Model Performance Indicators (MPIs) provide sample representations of
how language is processed or produced within particular disciplines and learning
contexts. WIDA has five language development standards representing language in the
following areas: Social and Instructional Language, The Language of Language Arts, The
Language of Mathematics, The Language of Science, The Language of Social Studies as
well as complementary strands including The Language of Music and Performing Arts,
The Language of Humanities, The Language of Visual Arts.

The Standards Matrices are organized by standard, grade level, and domain (Listening,
Speaking, Reading, and Writing). The standards matrices make an explicit connection to
state academic content standards and include an example for language use. Each MPI
includes a uniform cognitive function (adopted from Bloom's taxonomy) which
represents how educators can maintain the cognitive demand of an activity while
differentiating for language. Each MPI provides examples of what students can
reasonably be expected to do with language using various supports.

A. Connection to State Content Standards and WIDA Language Development

Standards

1) Do the materials connect the language development Yes No
standards to the state academic content standards?

2) Are the academic content standards systematically Yes No
represented throughout the materials?

3) Are social and instructional language and one or Yes No

more of the remaining WIDA Standards present in
the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1. Frames for Fluency connects to state and national language development standards like the
California ELD Standards, WIDA, and connects to the Listening and Speaking sections of the Common
Core Anchor Standards. The program places emphasis on oral language development, as well as
academic language and cognitive tasks. Each unit has a content emphasis to help familiarize students
with academic language and subject matter that they will encounter in mainstream classrooms. See
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example from Set 2, Unit 7, Chapter 3:

Q41 | =R

Correlations can be found at http://www.ballard-tighe.com/alignments/.

2. Content that correlates to K-5 academic content standards are represented throughout the
materials. Each chapter has a focused content connection to one or more of the WIDA standards of
Language Arts, Science, Mathematics, or Social Studies. All units and chapters have instructional and
practice activities for listening and speaking and extension activities for reading and writing.

3. The Frames for Fluency program integrates social and instructional language and the WIDA
standards throughout all units and chapters. Instructional language is used in the objectives and
throughout the lessons. Program content includes instruction in survival language and basic
vocabulary, like foods and shopping terms that include social and conversational instruction. Each
unit presents different topics that connect to WIDA Standards. These content connections help
familiarize students with the academic language and subject matter that they will encounter in
mainstream classrooms. See example from Set 1, Unit 4:

Unit 4: Our Great Big, Busy World

Chapter 1: Off to Work

Chapter 2: Dressed and Ready
Chapter 3: Putting Things in Order
Chapter 4: Animals from All Over
Chapter 5: Mealtime

Chapter 6: Busy Bodies

Additional resources are available to extend lessons that include non-fiction and literature reading
selections and writing development curriculums. Social language is integrated into language domain
practice as students practice grammar, new language, and discuss topics with peers in conversations
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that share personal information. View example from Set 1, Unit 1, Chapter 3:
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B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

1) Do materials present an opportunity for language Yes No
learners to engage in various cognitive functions
(higher order thinking skills from Bloom'’s
taxonomy) regardless of their language level?

2) Are opportunities for engaging in higher order Yes No

thinking systematically addressed in the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1. Frames for Fluency provides opportunities for students to engage in higher order thinking
regardless of their language level. Academic language is taught at every level as students practice
comparing, contrasting, categorizing, and evaluating. Higher order activities are made accessible to a
range of proficiency levels by using instructional scaffolds like language frames and visual supports.
See examples from multiple proficiency levels:
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Theme Picture activities include a set of questions that target higher order thinking based on
proficiency level. For example, in Theme Picture #12 students at the Intermediate level form opinions
and are asked questions such as “What are the people doing? What are the students doing? Why do
you think students are helping other people in their community?” At the Early/Advanced level, they
analyze or debate a position, with question prompts such as “Which clothing or accessory in the
picture is most useful in the summer? Why?” At the Advanced level, students are expected to predict,
persuade, and debate. Questions include “How does our community help people in need?”

Theme Picture #12:

Theme Picture #12
ou

2. Opportunities for engaging in higher order thinking are systematically addressed in every unit of
Frames for Fluency. These activities are found in the lessons that target academic language and cross
content emphasis. Additionally, Theme Pictures and Picture and Word Cards help to enrich the
opportunities available for students to use higher order thinking skills in a collaborative setting.
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C. Supports for Various Levels of Language Proficiency

1) Do the materials provide scaffolding supports for Yes No
students to advance within a proficiency level?

2) Do the materials provide scaffolding supports for Yes No
students to progress from one proficiency level to
the next?

3) Are scaffolding supports presented systematically Yes No

throughout the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1. Frames for Fluency provides a wide range of instructional scaffolding to support student
advancement within their proficiency level. Visual supports like illustrations, graphics, photographs,
and language models are used to organize information and engage with the content. Vocabulary and
language instruction are supported with visuals, guided questioning, prior and background knowledge
activities, student-friendly definitions, and context sentences. Students use manipulatives like Picture
Cards and Sentence Frames in every chapter to assist language development. Throughout the
program, students participate in cooperative learning in a supported environment. For example, the
Theme Pictures are centered on engaging and colorful visuals that promote discussion and student
connection to content. Their extension activities have interactive elements like researching, including
media in writing projects, games, and activities that explore student environments. See an example
illustration from Theme Picture #28:

2. Frames for Fluency presents scaffolding supports that help students progress from one proficiency
level to the next. Students are supported in using language at increasingly higher levels throughout
the chapters. Sentence starters, academic language frames, and language models provide supports
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for students to produce academic talk. Additionally, differentiated instruction found in lessons like
the Theme Pictures, offers alternative instruction for a range of proficiency levels.

3. The supports described in part 1 and 2 are representative of the types of scaffolds found
systematically throughout the Frames for Fluency program. Each lesson is supported with
instructional, graphic, sensory, and interactive scaffolds that help to differentiate content for all
learners. Each chapter includes multiple opportunities for students to interact and work cooperatively
with their peers, with support from Sentence Frames and other resources. See a representative
interactive language activity example from Unit 4, Chapter 1:

' Materials: PRW Cards ) Carousel TG p. 523

Function Form
Responding tofissuing Imperative,
commanas prepositions, adverbs

Target Frames

{occupation)

Examples

Give each student a picture card and have them take tums
issuing a command to another student who should
respond phym( ally

g7, raise your hand above your he

D. Accessibility to Grade Level Content

1) Is linguistically and developmentally appropriate Yes No
grade-level content present in the materials?

2) Is grade-level content accessible for the targeted Yes No
levels of language proficiency?

3) Is the grade-level content systematically presented Yes No

throughout the materials?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1. Frames for Fluency content is linguistically and developmentally appropriate for ESL and ELL K-5
grade level students. The program is intended to be used as a stand-alone supplemental program, or
used in conjunction with a core comprehensive ESL program like Ballard & Tighe’s Carousel of Ideas.
Connections to grade-level academic content are made throughout the lessons as students practice
academic language, make cross-content connections, and learn to complete academic tasks like
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comparing and contrasting. Visual supports like illustrations and photographs depict children around
the ages of K-5 students. Chapter content that is real world related, such as shopping and doing
activities, represent age appropriate children and families in developmentally appropriate situations.
See examples:

Set 1, Unit 1, Chapter 2 Set 1, Unit 4, Chapter 4 Set 2, Unit 7, Chapter 1

2. Grade level content is made accessible to students by leveling instruction, providing embedded
instructional supports in all lessons, and differentiating content. Instructional supports include but are
not limited to activities that build background and tap into prior knowledge, interactive activities and
cooperative lessons, and resources that support content like the graphically supported Theme
Pictures.

3. Frames for Fluency presents grade level content systematically in each unit. Vocabulary, language,
grammar, speaking, and extension writing and reading lessons are presented in the same order
throughout every chapter. Each unit contains content area connections to mathematics, science,
social studies, and language arts. View a representative Table of Contents from Set 2:

UNIT 7: SETTINGS AND SITUATIONS

Chapter 1: Dollars & Cents
Chapter 2: It's About Time
Chapter 3: Counting Up
Chapter 4: Splendid Swimmers
Chapter 5: In My Neighborhood

E. Strands of Model Performance Indicators
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1) Do materials include a range of language functions? Yes No

2) Are the language functions incorporated into a Yes No
communicative goal or activity?

3) Do the language functions support the progression Yes No

of language development?

Justification. Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) Frames for Fluency includes a wide range of WIDA defined language functions in every chapter and
throughout the resources. Language functions, such as describe, draw, observe, compare, contrast,
ask, classify, predict, and analyze are used throughout the instructional language. Example activities
using language functions include “describe the clothing,” “draw a picture,” or “observe two family
members.” Students use grammatical structures to perform a variety of actions and tasks, such as
asking and answering questions, expressing opinions, restating, comparing and contrasting,
connecting ideas, and so forth. In language lessons, the key language forms that are being practiced
and used to perform the functions are listed at the beginning of each lesson. See examples:

Comparing and contrasting Comparatve structures

5 greater than >
s less than

SR )

Wrae several numbers frem 101 to 1,000 on ndex cards
ute to students, Have students line up in & row in B8
der and make two statemants using greater than
and less than. Explain to students that > means greater

than and < means less than

» students remamber which arrow to use

@ SMAter number. hen Nave students desorbe o food they lke/don’t

s 10 tha bigger

in that the arrow always points

- ming medtiple schectves
Tha wide part of the amow always p B SN RSN SR

number

Set 2, Unit 7, Chapter 3 Set 1, Unit 4, Chapter 3

2) Language functions are always attached to a context and used to guide instruction throughout the Frames
for Fluency program. They are used to define the action involved in the language activities and to describe
instructions in the TG and the resources like the Theme Pictures.

3. Language functions comprehensively support the progression of language development throughout the
Frames for Fluency program. All lessons practice language functions (see example in part 1), and functions
become more challenging as students progress through the levels. For example, the beginning levels focus on
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naming, describing, and asking and answering questions. The more advanced levels practice language that
compares and contrasts, evaluates, and analyzes.
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