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This correlation is designed to show how Carousel of IDEAS Sets 1 and 2 provide the necessary rigor, activities, and curriculum to prepare English learners to
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Reading: Text complexity and the growth of comprehension
The Reading standards place equal emphasis on the sophistication of what students read and the skill with which they read. Standard 10 defines a grade-by grade “staircase” of increasing text
complexity that rises from beginning reading to the college and career readiness level. Whatever they are reading, students must also show a steadily growing ability to discern more from and make
fuller use of text, including making an increasing number of connections among ideas and between texts, considering a wider range of textual evidence, and becoming more sensitive to inconsistencies,

ambiguities, and poor reasoning in texts.

College and Career Readiness
Anchor Standards for Reading

Carousel of IDEAS

RI/RF.CRR.1-3
Key Ideas and Details

The CCSS call for students to:

1. Read closely to determine what the text
says explicitly and to make logical
inferences from it; cite specific textual
evidence when writing or speaking to
support conclusions drawn from the text.

2. Determine central ideas or themes of a
text and analyze their development;
summarize the key supporting details and
ideas.

3. Analyze how and why individuals, events,
and ideas develop and interact over the
course of a text.

In the Carousel program students are gradually introduced to fiction and nonfiction text as they
gain proficiency in decoding and reading fluency. Students answer factual comprehension and
critical thinking questions orally and in writing.

Lesson 4 of every chapter is a literature-based lesson where the teacher reads a selection aloud
to students. Students then respond orally and in writing to determine the main ideas,
supporting details, character and setting details, story sequence, and problem/solution
situations.

The variety of content-based texts requires students to answer rigorous in-depth text-based
guestions promoting critical thinking and inquiry.

Tasks require students to organize, display, restate, and summarize details and ideas from the
text.

Informational nonfiction text requires students to interpret data presented in charts, tables, or
graphs.

Tasks guide students to recognize figurative language, idioms, analogies, and metaphors in
literature and content-area texts.
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RI/RF.CRR.4-6

Craft and S e Teachers lead discussions about language use, figurative meanings (idioms, fixed expressions,
r nd Str r . .
afta tructure and so forth), and syntactical structure through use of the sentence frames that target specific
The CCSS call f 4 grammatical forms and verb tenses with the Frames for Fluency sentence frames included in
€ call for students to: the Premium set of materials. Students then practice target forms in pairs. Giving students
4. Interpret words and phrases as they are used in a explicit instruction in how the English language works and providing sufficient oral practice
text, including determining technical, connotative, and .
figurative meanings, and analyze how specific word prepares students for success when reading more complex texts.
choices shape meaning or tone.
5. Analyze the structure of texts, including how e Inthe Set 2 Resource Guide, resource instructional sheets can support teachers in teaching the
specific sentences, paragraphs, and larger portions of structure of a paragraph, essay, and other writing formats. These supports include a
the text (e.g., a section, chapter, scene, or stanza . L. e e . .
relate to(eagch e e ) description of the writing process, editing checklist, how to write a paragraph, and so forth.
fo:::ﬁiz:zvsvtsgr;‘;ft‘gft"” or purpose shapes the e The variety of short readings from science, social studies, and literature books can be used to
address this standard, although assessing point of view and purpose are not explicitly
addressed in the Teacher’s Guide.
':'/RF'CRR'7‘? ¢ Knowled d1d e The content and information in Carousel is presented in many different formats: poems, charts,
ntegration of Knowledge an eas graphs, calendars, menus, reader’s theatres, songs, chants, pictures, and so forth. Students
organize, display, and interpret data from visually and graphically supported material.
The CCSS call for students to:
7. Integrate and evaluate content presented in diverse _ 4 j N
formats and media, including visually and [ Aetivity Sheet 30 O o Aclivlly Sheet 23 % - Actlvliy Sheet 524 7%
quantitatively, as well as in words. e [ o
— Sharing Refrigerator User Manual
" e READER'S THEATER: Tabie of Coments Thom 12, Use the Refriesrater
8. Delineate and evaluate the argument and specific ¥ Last Sunday at the Park @v I had a whith, oh 5o fine g of s et e s
claims in a text, including the validity of the reasoning Ouses,  parrator  Ed  Migusl Lowsa  Dia % g eren thosgh it was e i i e e gl ‘E‘;.'.'.i!.‘l s e he

as well as the relevance and sufficiency of the
evidence.

9. Analyze how two or more texts address similar
themes or topics in order to build knowledge or to
compare the approaches the authors take.

Marrator:

Migusl:

Marmator:

Miguel:

Laufas:

Last Sunday, Ed went ts his friend
Mhggoel’s house. £ amd Miguel
park.. Miguel brought £y )

1 wank to play scccer, but 1 dan't
ke b

Give it your best shat. Ed. | thisik you -
can do it

Migaal gave £d tha soccer ball, Ed r
hickedd it to the other side of the park! -

Wow! You knocked my secks off!
ire you s yous've tusver played
soccer bedara

o, 1 havan't, This is tha First tima.
Oh, ook There's Dina and Loussa.

Hit
[E4 waves fo Ding and Louizal
Wi, Ed, i that sezcer ball yours? i

foantined on next pagel 1

Lot 32 The Wkl et e = o 5 sk b Fam

In | shaeed it wath my T zh. -

40 s
}\' Simce | had shared a toy, then be ‘3&
f

shars ane, to0. ~
. that wirs his.
er Sue.
Suse fult inspired 1o shees o to
%o she found & .

S0 shy nd her
’ A ovon thaugh it was hers.
o0 She shared i wilh Les and Paul.

v Lo and Paul thought that sharing w

EIN ;
‘@I 5 [

24
)
il

Shanng is the night thing to do.
S what will you share of yours?

Eanihvts 54 o Tnschies Gokhe ot ot st

Ui B Bon Wikl Al e = Chuapbor 32 b o e

Hew %

e}
3

YT ————
]

1-800.555 1334

eermad s at
relrigerataryeold com
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e Students read familiar stories but with a new twist and compare and contrast the stories using
graphic organizers followed by written responses. (e.g., The Three Bears vs. Goldilocks)
:/RF"CRR'“} Readi d Level of T e Carousel includes a good mix of informational texts and literature selections. As the proficiency
cangel o . eading and Level of Text level increases, students are exposed to a greater extent and complexity of content-based
omplexity informational text.
Activiiy Sheet 11 - Activiiy Sheet 143 ":'
The CCSS call for students to: . ' -
.10. Read.and compr.ehend complexliterary.a.nd Early Exploration by Sea Dolphins: Smart and Fun-loving
informational texts independently and proficiently. )
Preopsbe haree explared riw Early Navigation Taoks Some pecple might think that i
B e e+ cm s et s s b o o
umeled by saa T aadia floating in a small pan of animats that live i the scsan s
waler. The needle pointed toward net fish, Amang them are delphins.
Difficult and Dangereus Travel neeth. Sailors abse usad a teol ) ~
Long ago. travel wars very called an astrolabe. 1t messured the What is a dolphin?
difficult and dangerous. Ships were  distanca of the sun and stars above Dolphing are mammals. They (8
ot strong so axplorers could nat the oilzon.  This toal akse halped need oxygen to breathe. They
take long trips. Explorers also ded  saikors know if they were moving in must come to the surface of the
ot have the mavigation tools they the right direction wwater and breathe through a
niredhed 1o gt from one place T T blowhole at the top of their head.
R — [ {H e s e e
) | " get milk from their mothers.
,( | Dalphins are part of the whale
‘_.h j famaly and I.lu-«- are nearly 40
- ot iy K Specias
+\'\, ot IR S<I%% Wy do dolohins trawel in groups?
s Hottle nosed dalphins can Dulphins are family-orientad.
grow up to 10-14 feet lang and Thery Tiwe s o Bamly anel fravel
PR ——— 00 o s of s Zolpains
S e A b o Gy e
Finding Direction % another. It a dolphin is atta_ckeu by
e, S o s, b€\
which direction they were moving. & This ia & pictwe ol & and sharp testh,
el ek bebsaid e
in U west end sets in U wesl. Tanchar; s B Fsc o s diace b detaded wnliictions. femntimued oo nent page)
e Iu*“‘““:::-l:n-:m et Ma = Chagler 1, From bless §o. Thars. Uit 7 Sotlings ol Situsatiom, = Chabr & Spdwrrdid Swimwmers
e Text features in the reading selections are included to provide all types of readers and
proficiency levels with access to the text. Students read each selection several times, with each
reading focusing on a different aspect of the text—structure, vocabulary, language. Activities
tap into prior knowledge, build background, and include pre-reading, during reading, and post-
reading strategies.
[ ]

The teacher’s guide includes suggestions on building background knowledge to tap and pique
students’ interest. Tasks are scaffolded and structured to lead students step-by-step.
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Writing: Text types, responding to reading, and research

The Standards acknowledge the fact that whereas some writing skills, such as the ability to plan, revise, edit, and publish, are applicable to many types of writing, other skills are more properly defined
in terms of specific writing types: arguments, informative/explanatory texts, and narratives. Standard 9 stresses the importance of the writing-reading connection by requiring students to draw upon
and write about evidence from literary and informational texts. Because of the centrality of writing to most forms of inquiry, research standards are prominently included in this strand, though skills
important to research are infused throughout the document.

College and Career Readiness
Anchor Standards for Writing

Carousel of IDEAS

W.CCR.1-3
Text Types and Purposes

The CCSS call for students to:

1. Write arguments to support claims in an analysis of
substantive topics or texts, using valid reasoning and
relevant and sufficient evidence.

2. Write informative/explanatory texts to examine and
convey complex ideas and information clearly and
accurately through the effective selection,
organization, and analysis of content.

3. Write narratives to develop real or imagined
experiences or events using effective technique, well-
chosen details, and well-structured event sequences.

e At the beginning proficiency level students start writing simple phrases and sentences
following a model. As the proficiency level progresses, students independently begin to
write brief narratives, short stories, and in higher proficiency levels students write more
extended responses. Writing assignments cover diverse genres:

0 responses to literature

book reports

poems, chants, riddles, songs

menus, calendars, role plays, and dialogues

persuasive text and letters

e-mails

opinions

expository text

descriptive text

reports

narrative text

autobiography

reader’s theater

consumer materials such as “how to” manuals

O 0000000000 O0OO0
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W.CCR.4-6
Production and Distribution of

Writing

The CCSS call for students to:

4. Produce clear and coherent writing in which the
development, organization, and style are appropriate
to task, purpose, and audience.

5. Develop and strengthen writing as needed by
planning, revising, editing, rewriting, or trying a new
approach.

6. Use technology, including the Internet, to produce
and publish writing and to interact and collaborate
with others.

e Students are instructed on the writing and editing process throughout the Carousel program.
Writing models are provided to guide students. Students are given explicit instruction in writing

conventions.

Hame: Timplati £

Dk

Editing Checklist B
Check your writing for these things:

O Capltal Lottors
it the beginning of each senlence
» proper e

O Punctuation
« pariods, question marks, exclamation points, commas,
and apostrophis

£ Spelling

- YJu need help wil Ih spelling, comult the JDEA
Pichure Dictionany 2 cr a standard dictionary,
O Vocabulary

* Use descriptive verbs, sdjsctives. and sdverbs.

 Usar synonyms instead of using the same word mone than on time.

O Sentences
+ Us simphe and compound sentances

* Ba sure 1o keap the verb tense consistent \mt'nr axn sentence,
Far axampla: Sha went 15 tha stors and beught

O Paragraphs
» Senlersces should be armanged in  logical crder.

Main Idea Paragraph Sequence of Events/

Summary Paragraph

1} intraduction stating th main e 1) first eveent
2 details supperting the man idea 21 second avent

3} conclusion restating the main idea 31 thard event

4) summary statement

%

Femplans B
Writing an Essay
What s an essay?
A gvsay 5 B @roup of paragraghs abeut see subject.
'« A iy o i 8 s pargragh RSt 1t the Subpec of e aesay,

® The body of the essay s made up of paragraphs that give detalls sbout the subgect
® £ eysay erds Wk 3 conchaling PABEIEh that Sums up the sy subject

Sip 1= oo 3 gk
e rerons why | want b ba & phirrsaci i whes | rom up

Stop 2w Pul your ideas In 3 graphic organizer,
e

Tt
(pharmacist)
s oy <= | i metping
el Gy pepte
Step J= Wille an oulline.
Fampl
T Aawsseconi oot e & Fremacin
11 Winat 15 3 Pharmacis!
A &M o e rreedical b
o e s porie pcrigan drvgs
. lonnx:-sol Being » Pramacst
e by,

. oot pary
T Rransons | Wast 1o Be 3 Phamackt
A 1 I sciance
L1 ke 13 bl poaple:
¥ Conchnion

Slop 4= mle a paragraph fon each section of your oulling.
b gur agraph shoukd b 2 lopic seederce, supparting detibs, ard 3 conchedio
wﬂon« Al wbth Bragraph shoud tappen Bh mn B of the stain

Stap 5= Read your essay.
# D4 thi TSt pargeaph Stats tha main idsal
= Do all th et seppot the main ideal’
= Do the conchuskn restats the main Kes?

Stap G= “l amd IMIN 'IWI Loty
48 3y BSHSY CRINGS B YR HERY,
= Raxd it again o o L i ot spiting e
Gt oA 4802y 88 Ilereatg B

Templats 10

How to Write a Paragraph
Skol"c_howra topic..

%

Examgles comparing and contrasting traine and aipliets

Step 2= Choose a graphic organizer.
Frampie: compare and contrat

Step 3 Write what you know about the topic in the graphic onganizer.
Eample

T Airplarer

/

| = movs on the goand
\» stower than seplanes

Loty intha s
| v dster than traine.

Step 4% Write a fopic mhrm lbou‘ the i| idﬂ.
Examgde: Trains and siplanes are both abke and d#ferent.

Step 5= Decide what details you want 1o include,

Step 6= Write a conclusion,
Exampde: Beth mirpdatsss and trins e good waiys 1o get from oee place
o arethar.

Step 7% Give your paragraph a bithe, =000 —

Examgde Trains and Kirplars

Stup B Now put your paragraph together!
Ste Temglate LA for an sxample

e Students learn about the structure of the different writing genres and follow guided steps to

produce such writing.

e Graphic organizers help students brainstorm, organize, and revise their ideas before they begin

writing.

e Students use technology to enhance and support their writing assignments in a variety of

ways—creating presentations, using technology such as e-mail, blogs, PowerPoint, visuals,

cartoons, and charts and graphs.
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W.CCR.7-9
Research to Build and Present
Knowledge

e There are several research-based writing projects in the program. Students learn how to gather
information from different sources—Internet, library, books, and so forth. The research writing
process instructs students on how to evaluate their sources. Clear objectives and directions

guide students through the steps of writing a research report.
The CCSS call for students to:

7. Conduct short as well as more sustained research

Towpane s © "‘ ] Toglied P
projects based on focused questions, demonstrating \=A ...
. . . . Doing Research Writing a Report
understanding of the subject under investigation. g TPk, T
8. Gather relevant information from multiple print and O s ot vutins istonr | €Wl Bt of by wirds rlid  diog s on 8 e sad haig okt infomaton
digital sources, assess the credibility and accuracy of P K Word: * peesentin the infarmation n on [aterested nd eepaned menner
. . . . Lot ey Stop 1= Choose 3 Kplc tat you find itoresting.
each source, and integrate the information while »rodunts Stp 2 Choose the maln 108a for yeur 18por.

. L. = anamal habitats = For smmrphe, th main bdas cruld bee; “th life ared behavion of behugs whales.*
avoiding plagiarism. = - w'r'm;':l.'"mﬁ“' 1 o ot sk e consacted 1 B man 43
9. Draw evidence from literary or informational texts - _ oo o o .4t i, o conchnlon. i gl

© Drcide whers o do yor eveerch. izl daseripton of beluga abdr

to support analysis, reflection, and research. i Uiy o o Bl of babugs whales
3 - - Dt of Balugn whales
- & Comebusion
Stap 4= ms.ealcn your tpic,
481 bocks, Mtci, SR SRIHAM Sob tis TRM have Infomatien on your

u . e Template 3 CIXing Rasearch™) Ior Mg,
Stop S 'l‘ih notes on your tople,
= Wikl reading about the 199, wefts nobes cn inde

g o by
vy

. Remember toi

B, L the e b chich on B
wtat b,

P |4 et s sincription o et
it
ok o o gk b vt = Vot U mama of he bosk, MAgazin. of Wl 13, thy BTN R,
gy O [ ——— it o tha Articta (1 I I3 Irom m Progazias), ancd BhS [arge nUMIbSY
1 e g hats you A tha dzemation
Slap Gut m;amxa Jou nobs.
) Evaluste your sources! 10 Take notes on the D Use yous revsarch b g ot -oo m)s By fopie.
infarmation you find. write 3 report or make a t B e orden, according 19 you ouSine.
presentation. Stap 7w I'rlbe e -w st dra of your 1epon.

‘charts, pictunes. and ottvs i 1o belp flusrale iamation in o .
- leuch 2 bibliyragiey with your report. A biblography i3 lit of the books,
N el s, e othar surces of ikarmation that yos wsed in pour repint

'5.’1_7\_ i Stap G lenld Jour [epert.
I (_-. ::;-;‘ riz‘lmn:lﬁgirz%{?,;ﬁ&;: relesant & the main slea
<& |} sopow Rewio ot
] & O o R wa1E0 e i xam«wnm proctesd B sgain s
chach Kor g teaion arvd spelling e
= Put an sttenbion.gatbing cover on tha e, and g it an inferesting titke.
W.CCR.10 Carousel provides students with regular opportunities to write. Writing tasks range from short

Range of Writing paragraphs in response to question prompts or based on classroom discussions to more extended

research projects individually, in pairs, or in small groups. Students have many opportunities to write

The CCSS call for students to: extensively in the program.

10. Write routinely over extended time frames (time
for research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.
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Speaking and Listening: Flexible communication and collaboration

Including but not limited to skills necessary for formal presentations, the Speaking and Listening standards require students to develop a range of broadly useful oral communication and interpersonal

skills. Students must learn to work together, express and listen carefully to ideas, integrate information from oral, visual, quantitative, and media sources, evaluate what they hear, use media and
visual displays strategically to help achieve communicative purposes, and adapt speech to context and task.

College and Career Readiness
Anchor Standards for Speaking and

Carousel of IDEAS

Listening
SL.CCR.1-3 h H f h / H r
C hensi d Collab . e A strong emphasis of the Carousel program is . ¥

omprehension and Collaboration on developing oral language fluency through "

T . . Making an Oral Presentation
academic discussions in small and large group g
The CCSS call for students to: settings | I¥s not just what you say, but how you say it
. e . . ’ Content: What you say.
1. Prepare for and participate effectively in
. . . . Step 1= Decide what you want to say.

a range of conversations and collaborations e Students work in pairs and groups to Choose 3 topic you know something sbout.

i i ildi 4 .. . . . . . Step 2= Organize your ideas. o ‘ ’
}’é'th d"’zrse part’ferS':L{"d'“g °r|‘ °t|her5 § participate in various oral discussions ranging Ry et shesld oo egirning. o il 5 g
ideas and expressing their own clearly an . . - K : P

G exp & y from social to more complex topics. D B T e ant 0 ra your auclnce’s :
persuasively. attention.
Step 4= Explain your ideas.

* Write your main points on cards and number them.
2. Integrate and evaluate information * Sentence frames and other scaffolds help it e
presented in diverse media and formats, students develop fluency and automaticity of e o e o 1 AT WA o B 1 G
including visually, quantitatively, and orally. language and oral output. R e

* Have a definite ending. For e;.ample. “That's the end of my presentation.

Thank you for listening.”

3. Evaluate a speaker’s point of view, o Narratives, autobiographies, advertisements, Delivery: How you say it

reasoning, and use of evidence and
rhetoric.

cartoons, interviews, editorials, legends and
tall tales, newspaper articles, science journals,
radio broadcast, informational text with charts
and graphs, read-alouds, lectures, and so forth
provide students with diverse genres of
literature and comprehensible input.

= Look directly at your audience.
= Smilel

« Stand up straight.

= Speak clearly.

* Do not talk too fast or too slow. [/
* Yary the tone of your voice. . ,4
# Talk to your audience—do not read to them! 'ﬁ,,-m_;

# Use hand gestures if appropriate.
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SL.CCR.4-6
Presentation of Knowledge and
Ideas

The CCSS call for students to:

4. Present information, findings, and
supporting evidence such that listeners can
follow the line of reasoning and the
organization, development, and style are

appropriate to task, purpose, and audience.

5. Make strategic use of digital media and
visual displays of data to express
information and enhance understanding of
presentations.

6. Adapt speech to a variety of contexts
and communicative tasks, demonstrating
command of formal English when indicated
or appropriate.

Students communicate for a variety of purposes, from basic tasks such as to ask and answer
guestions, describe, and retell, to more academic tasks such as express feelings and
preferences, giving an opinion, making an argument, and giving a presentation.

Students have many opportunities to use multimedia (e.g., Internet, CD-ROM, software),
illustrations, analogies, and visual aids in their oral presentations depending on the purpose
and audience.

Activities to develop effective use of English in a variety of contexts and comprehensible output
include role-play, reader’s theaters, debates, speeches, songs, poems, and so forth.

Students are encouraged and guided to demonstrate proper pronunciation, rhythm, stress, and
intonation of English in their oral discussions and presentations. The teacher provides explicit
and immediate corrective feedback on speech and oral fluency and accuracy.
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Language: Conventions, effective use, and vocabulary
The Language standards include the essential “rules” of standard written and spoken English, but they also approach language as a matter of craft and informed choice among alternatives. The
vocabulary standards focus on understanding words and phrases, their relationships, and their nuances and on acquiring new vocabulary, particularly general academic and domain-specific words and

phrases.

College and Career Readiness
Anchor Standards for Language

Carousel of IDEAS

L.CCR.1-2
Conventions of Standard English

The CCSS call for students to:

1. Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

Carousel explicitly teaches grammar forms within the functions of language (describing, restating,
expressing differences, connecting ideas, and so forth).

Grammatical forms include (but are not limited to):

Nouns (singular and plural, irregular plurals, collective nouns, articles, countable/uncountable
nouns, possessive nouns, derivational nouns, content area abstract nouns, figurative language)
Pronouns (subject, object, possessive, reflexive, demonstrative, relative, reciprocal pronouns)
Verbs (present and past, irregular past, present progressive, future, imperatives, modal
auxiliaries, present and past perfect, phrasal verbs, conditional)

Prepositions (of location, direction, time; specialized prepositions)

Conjunctions

Adjectives (comparatives & superlatives, descriptive, synonyms & antonyms, placement of
adjectives)

Adverbs (with —ly, adverbs of time and frequency)

This charts on the next page show the scope and sequence of grammatical forms covered. The
Language progress Card provides an efficient and effective way of monitoring student progress.
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Beginning

Unit I: My Community

Beginning

Unit 2: My Larger Community

Early Intermediate
Unit 3: and Working Together

Early Intermediate
4: Our Great Big, Busy World

Topics:
Chapter 12 Peaple
Chapter 2: School
Chapter 3: Numbers: 1-10
Chapter 4: Colors
Chapter 5: Body Parts

Topics:
Chapter 1: People
Chaprer 2: School
Chapter 3: Numbers: 11-20
Chapter 4: Animals; Pers
Chapter 5: Food
Chapter 6: Shapes
Chapter 7: Body Parts

+ Checuparions

: Clothing and Accessories
Chapter 3: Numbers: 21-100
Chapter 4: A nimals: Farm
( er 5: Food

_ Chapter 6: Meals
Chapter 7: Alphaber

Chapter 1: Oceupations

Chapter 2: Clothing and A coessories
Chapter 3: Numbers: Ondinals
Chapter 4: Amimals: Zoo

Chapter §: Food

Chapler 6: Body Parts

Type of Language Produced:

Listening Word Sentence

Type of Language Produced:

Listening Word Sentence

Type of Language Produced:
Listening Word Sentence

Type of Language Produced:
Listening Word _Sentence

Major Language Forms Introduced:
Adjectives { ig. i

teacher, desk, hand)

and prepositional phrases (e.g.,
in, on top of )

Regular plurals (=5)

Major Language Forms Introduced:
Adticles {a. an, the)
Conjunctions (and, or)
Muodals (cen, cannat, may, may net)
Possessive pronouns ()
Present progressive tense verbs (e.g.,
e Ring

They
Present tense verbs (e.g.. [ have two
grandfahers.)

Regular plurals (-e5, -fes)

Subject pronouns (1, vou, fie, she, we, they, it

Major Language Forms Introduced:

Can/may questions i
shirt?)

_ Comparatives/superlatives (e.g..
hig/biggerbis
Contrachons (¢

day | have the

Countable and uncountable nouns (e.g..

d tacelsome fello)

Exclamations (e.g., [ love ice cream!)

ar plurals (e.g., sheep/sheep)

Present tense/present progressive ense
questions (e.g.. Do you like soup?/ls Marco
wearing blue pants?’)

Irreg

Major Language Forms Introduced:
Conjunctions (but, becawse)
Future tense verbs (e.g., Tomormow she is

going fo wear at dpro.)

Past progressive tense verhs (e.g., Yestenday
she was wearing a raincoat,)

Possessive pronouns (his, her, their, our)
Possessives teg.. This iy the carpenter’s

Trammer.)

Intermediate
Unit §: The Workd Around Me

Intermediate

Unit 6: My Environment

Early Advanced
Unit 7: Settings and Situations

Advanced
Unit 8: On the Go

Topies:
Chapter |2 Transportation
Chapter 2: Calendar: Davs of the Week
Chapter 3: Tovs
Chapter 4: Animals: Wild
Chapter 5: Household ftems
Chapter 6: Shapes

: Tramsportation
2: Calendar: Months
: Tavs
- Howse: Parts
: Howsehold lrems
Lh.nph.r 6: Tools

Topics:

Money

Chaple ime: Clock

Chapter 3: Numbers: 101 -1,000
Chapter 4: Animals: Marine
Chaprer 5: Neighborood

ter 12 Ovonpations

Chapter 2; Calendar: Holidays, Seasons
Chapter 3: Time: Clock

Chapter 4: Animals: Wild

Type of Language Produced:

Listening Word Sentence

Type of Language Produced:

Word

Listening _Sentence

Type of Language Produced:

_ Listening Word Sentence  _ Fluent

Type of Language Produced:

Listening Word Sentence Fluent

Major Language Forms Introduced:
Comparatives (e.g.. raller than, as tall as)
Conjunctions (s, ver)

Demonstrative pronouns (fhis, that, these,
thioive)
_ Future tense verbs/contractions (e.g.. She
will ride the train /1'1! need nvo knives.)
Ohbject pronouns (veu, her him, me, us, them )
e Muaria's diamond)

Ve pronouns (mine, vours, hers, his,

onrs, theirs)

Regular and imegular past tense

My aunr weshed

shes Wit did he do?)

and “how many” questions {e.g.,

Wi has the soccer ball ?/ How many

vehicles ravel in the air?)y

Major Language Forms Introduced:
Adverbs (e.z., guickly, very, always)
Compound sentences (e.g., Jeremy likes
science, but he doesn’s like music.)
Conjunctions {(after, before, when)

“How much”™ questions (e.g.. How much is
the micycle?)

Modals (condd, showld, would)

Multiple adjectives (eg.. That is a big,

soft wwel.)

Positive questions (e.g., Did vou see snow
in Apnil?y

Present perfect tense v

s (e, He hay
hma in m s bedroom sitce last night.)
best, warst)

Major Language Forms Introduced:
Adjectives with —ish or —y (e.g., greenish,
Fumpy)

Complex sentences (e
huige animal thar 1

_ Conditional form (e.g.
will by a new shir.)
Conjunctions (bathiand, eitherlon
neitherinor. not only il aso)

Gerunds (e.g.. [ like swimming.)

_ Indefinite pronouns (somelany/nofevery +
beodyionelthing/where)
Maodals (must, might)
N

e, The whale is a
it ocean.)
M1 heve money, f

Didn't they have

Past perfect tense verbs (e.g.. [ had walked
alomg that rver when [ was voung.)
Phrasal verbs { Pt down the stafish.
Pur rk: starfish daw,)
iprocal pronouns (e
Reflexive pronouns (e, 3
Too + adverb (e.g., oo f:n.rl

cach otfer)
F, ourselves)

M:ljor Language Forms Introduced:
clive v. passive voice (e, The musician
Played the guitar. The guitar was plaved by
the musician.)
Adjective clauses (e
thar is active ar night.)
Adverb clauses (e.g.. She gers scared
whenever she sees a lizard )
Conjunctive adverbs (however, dherefore)
Modals (ought ro, would like to, would rather)
Progressive, future, and conditional perfect
tense verbs {e.g.. She has been snidving
English for six - months.Nexr winter, | will
have been living in Utalh for 20 years/If we
haad lived on the Grear Plains hundreds of
vears age, we wonld lave seen a lot of bison.)
Cuated v, reported speech (e.g, Mana said,
*f am having dinner at half pase siv.” Maria
said she i5 having dinner ar half past six.)
Relative pronouns (wiha, whom, wihose,
wihich, that)
_ Tag questions |

A covere is an animal

You don't know what

rime i i, do vol
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L.CCR.3
Knowledge of Language

The CCSS call for students to:

3. Apply knowledge of language to understand how
language functions in different contexts, to make
effective choices for meaning or style, and to
comprehend more fully when reading or listening.

In Carousel, students use grammatical structures to perform a variety of actions and tasks such as
asking and answering questions, expressing opinions, restating, comparing and contrasting, connecting
ideas, and so forth. There are many varied opportunities in the program for students to use language
in authentic and functional contexts to develop accuracy and fluency. For a full list of the language
functions covered, see Appendix G of the Teacher’s Guide.

L.CCR.4-6
Vocabulary Acquisition and Use

The CCSS call for students to:

4. Determine or clarify the meaning of unknown and
multiple-meaning words and phrases by using context
clues, analyzing meaningful word parts, and consulting
general and specialized reference materials, as
appropriate.

5. Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.

6. Acquire and use accurately a range of general
academic and domain-specific words and phrases
sufficient for reading, writing, speaking, and listening
at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge
when considering a word or phrase important to
comprehension or expression.

e Vocabulary is organized into themes that are
spiraled through the program with each unit
building on the previous.

soldier

0o oo oe

e Picture and word cards and thematic pictures put
vocabulary into context.

ug 0@ oo
uo no oo
0o 0@ 0O

e Vocabulary instruction is explicit and there are many
activities and tasks to reinforce and use vocabulary
in social and academic contexts.

© 2012 Ballard & Tighe, Publishers, a division of Educational IDEAS, Inc. 12




F]

Templatc K WN'
e Students receive instruction on word parts, Name:
prefixes and suffixes, homophones and ® Date:
homographs, Latin root words, as well as Idioms

. . . Directions: Write new idioms you have learned. Then write the meaning of sach idiom
strategies on analyzing and using context clues A an sxample o how i can bs used,
Example:
to understand unknown words. Ldiom:. Mo use cryng aver splled mik.

Meaning: _There’s no peint getting upset over something that has dready
happered and can't be changed.

e Literature selections incorporate the chapter’s Exampie: My frnd wank 1o s a moe. W go 1 th move, bt e et _

. . are sdd ot My friend & very upset | el her, "No use erying over splled ik ‘E?
vocabulary in an authentic context. . g
Meaning: E‘

e Students receive instruction in idiomatic — i
language.
Idiom: i

Meaning: é

E

Example: %

H

Idiom: i

Meaning: i

Example: U;

© 2012 Ballard & Tighe, Publishers, a division of Educational IDEAS, Inc. 13




Carousel of IDEAS Assessment Overview

Assessment Test Type
Purpose
Placement 1. Use a formal language proficiency test (e.g., state ELP test, IPT Oral Test)
OR
2. Use a Carousel Tester placement test
OR

3. Use a Carousel listening and speaking performance-based evaluation in conjunction with a chapter pre-test

(see Carousel Teacher's Guide page 28 for details)

Monitoring "Observing Student Progress” Sections

Progress

= Learning objectives for each lesson are listed
at the end of the lesson to remind teachers to
stop and evaluate students' progress

»  Ask yourself, "Do students meet these key

Observing Student Progress

Do students meet these KEY OBJECTIVES ...

+ Listen attentively to presentation of target vocabulary: adjectives
(careful, helpful, tharnk ful, hurtful, thowghtful)

+' Recognize and demonsirate comprehension of target vocabulary
through verbal and nonverbal communication: adje ctives (eareful,

ObJeCtlveS’)" helpful, lr.han.kfnf. .ﬁnn‘,_l"nf..r.ﬁmigh.{,r'mf] o
» |f students did not grasp a concept presented, ¥ Reoogaize aoun o adjective decivations cading in -l vae ful
. ) jectives orally and in writing
review and reinforce + Make predictions using the future tense; confirm predictions following
amaodel (e.g., T found out - Now T think N

+' Listen to a story and respond orally by answering comprehension,
recall, and eritical thinking questions

v Wiite a letter giving advice to a book character (e.g.. You should
explain to the girls why you have to take medicine.)

+ Describe and discuss traits that make student different or unique

+ Tllustrate or explain in own words meaning of the Golden Rule

+ Retell a story to a family member

' Ask interview questions and record responses

¢ Complete assignments neatly, accurately, and on time

Formative Chapter Overviews & Evaluation Checklists

Assessment

*» Found at the beginning of every chapter

= Qutlines the learning objectives for each lesson in the chapter: Listening, Speaking, Reading, and Writing

= Use these objectives to track each student's progress and to measure how well students are meeting the
objectives

= Available as reproducible blackline masters in the Resource Book

© 2012 Ballard & Tighe, Publishers, a division of Educational IDEAS, Inc. 14



Portfolio Evaluation

= Students create and compile a Upit €, Chapter 3 Overview
. b N s (¥ v 14
portfolio of work they Lo, Lhaj
com Iete for each Cha ter LESSON SKILL KEY OBJECTIVES'
p p EMPHASIS
]
ShOWS What StUdents are 1 Listening , 3.1.1 Listen attentively to presentation of target vocabulary: Carousel nouns, toys; adjectives {lowud,
1 Speaking, quier)
d0| ng We" and areas that Reading & 31.2 Recognize and demonstmte comprehension of target vocabulary through verbal and nonverbal
need attentIOI’l Writing communication: Caonsel nouns, toys; adjectives (lond, guier)
) 313 Identify toys as quiet or loud orally and in writing (e.g., Drums are loud. This is a quiet toy.)
L] Serve as a body Of eVldence 314 Compare and contrast toys {e.g., The ice skates and the tricyck are both heavy. The piano is
lowd, but the kite is quiet.)
tO de mo nStra'[e that COﬂte nt 315  Ask and answer questions (e.g.. Whose badge is this? [tis Amelia’s badge. It is her badge.)
316 Look wp waords in a dictionary and read definitions and sentences
Standards have been met 3.1.7 Write ariginal sentences using target vocabulary womnds
. At the end O.I: a Chapter, 318 Recognize an orthographic pattemn: “dge™ as in badge
Stu dentS Choose th ree pieces 2 L:g::zz . 3z ;;::E‘mﬂ?,d} to presentation of target vocabulary: adverbs {budly, quierly, quickly, slowly,
that demonstrate the”‘ best Rcz!.d_in_r.(-& 322 Rccn_u:‘ni,?\: amj demonstrate comprehension of target vocabulary through verbal and nomverbal
Writing communication: {fowdly, guierly, guickly, slowly, happily, sadiv)
Work 323 Describe actions, orally and in writing, using adverbs (e.g.. She quickly threw the foothall.)
. 324 Ask and answer questions (e.g.. How did they play? They played quietly.)
» Evaluate students' portfolio 32,5 ldentity wonds that adverbs modify
uslng Assessment Form 2 3 Listening , 331 Listen attentively to presentation of target vocabulary: verbs (wasn't +-ing, wenen't +-ing)
H Speaking. 332 R ize and d strate hensi t target vocabulary through verbal md bl
found in the Resource Book Reading & conemusication: vetbs (g, wemnt b-0g)
n 1 . 1 Writing 333  Describe actions, orally and in writing, using the past progrssive tense and contractions {e.g.,
Portfolios are rated: Superior, Y
Average Be|0W Average and 334 Ask and answer questions (e.g.. Were they playing the drums? Mo, they weren't playing the drums.)
1 ’
Fails to Meet Objectives 4 Listening , 34.1  Listen attentively to presentation of target vocabulary: adjectives (cansfil, helpful, thankfidl,
Speaking, Fuerfud, thow ghrful)
Reading & 342 Recognize and demonstmte comprehension of target vocabulary through verbal and nonverbal
. . Writing communication: adjectives {aanefiad, helpful, thankful, hurful, thon ghrful)
U n |t Eval u at' on 343  Recognize noun to adjective derivations ending in -fiul; use il adjectives orally and in writing
'Lx‘h Icssom_ oognaim aidiu'mnal integraed skill objectives, :111 the focus of each lesson is en the key objectives. Continued on next page
. 1t ke y i, 5 ane i d in b 1 chapters and undts.
= At the end of each unit,

evaluate each student's
overall performance for that unit
= Assess the following criteria:
= Mastery of chapter objectives
= Ability to work with others
=  Ability to work independently
= Completion of assignments neatly, accurately, and on time
= Listening & speaking performance evaluations
= Reading & writing chapter tests
» Portfolio evaluations
= Use Assessment Form 3 found in the Resource Book
= |f student scores "superior" or "satisfactory" in all categories, move to the next unit. However, if the student scores
"not satisfactory” in any category, provide additional instruction and practice to prepare him or her for the next unit
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Language Progress Card

=  Monitor and track s

tudent progress

Summative
Assessment

End-of-Chapter Testing

= Option 1: Use the formal end-of-chapter tests in the Carousel Testers (grades 2-5) or the Carousel Testers
(grades K-1). The Carousel Tester Examiner's Manuals provide information about test administration, scoring
rules, answer keys, implications for instruction, and other helpful information.

Chapier 1 Tent ey

READING AND WRITING

OR

= Option 2: Use the informal end-of-chapter listening and speaking interview (outlined in the Teacher's Guide) and

prorst devuent e W
oo Vs B3 Thass

mtening Concepts
ONS: Fill in the cirche under the picture that goes with what you hear

Part 71 Write sentences.
DIRECTIONS: Write five sentences describing what you did last week. Lise
a differant verb in each sentence. Uise the verb word bark for help

c1: Supersos bevel teadingturifing achievement
Migh el rachmgerting achssemest
bt reachrgtwmiing achisvsment
| resdingiwetng achvement

[rote ok ok
Part d: Complete the sentences ~ -
DIRECTIONS: Fead the sent ] &. A I towalk  towant  tolive  tohave  toask
barik to complete the sent ¢ s i ﬁ
ach waord or phrase one time only. Some words of pheases will not be used, % "\ to open to need to go to share  to do
mn 5 5 s e
water fast faster than  boat train to schoal last week.
south  north ¢ vehicle |
iden
Sample hoF =
A ship travels on _ = =) 7
1. Ahelicopter is a type of ]
' gt
2 A travels on land. i 8
. = 18.
3. Onamap, _is at the top, 45
4. An airplane is __ __ a hicycle , 19.
5. A mail truck is used for purposes, il P
if 20.
i i | [ S,
[e]

the reading and writing test in the Resource Book.
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